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FROM THE
SIECUS IS THE
ON COMPREHENSIVE

was rereading the articles for this issuc of the

SILECUS Report when 1 received a call from Elma
Cole, 2 member of our Board ad a tespected sexuality edu-
cauon consultant around the country.

She said she had just finished reading a book called
Congregations in Conflict: The Barde Over Homosexuality and
was so impressed she wanted to write a review for the
SIECUS Reporr. | said fine, and asked if she could get it to
me right away for this issue. She agreed.

I was happy she called—for two reasons. | wanted to get
to know her better, and [ wanted her perspective on the cur-
rent state of scxuality educanon i the United Starcs. | had
seen her at many SIECUS meetings and could sce she was a
sounding board for many people. Shes open, caring, intelli-
gent—with an insight that makes people see the big pictare
and say, “You're right! Why didnt I see that before?”

T wanted to talk because T was concerncd about the
articles. They showed that people are often too polarized
and o confrontational about sexuality education. Certainly
a dificule sitvation when vour goal is the mplementation

of effective programs. Perhaps Flma could help.

THE STRUGGLE WE FACE
The articles in this issue on “The Politics of Sexuality
Fducation” highhght the controversics in our country.

SIECUS staff members Ruth Mayer and Teslic Kantor
write in the lead article, “1995-96 Trends in Opposition to
Comprehensive Sexuality Education in Pablic Schools in the
United States,” that opponents are often not only defining
the debate but are also moving it back to the single question
of whether such cducation belongs in the schools ar ufl,

Next, Kelly Nelson, a doctoral student at Temple
University, writes it “The Conflict Over Sexuality Education:
Interviews with Participants on Both Sides of the Debuate)”
that the conflict is actually symbolic of a2 much larger cultural
struggle over visions of morality, family, and gender.

Finally, Dr. Evonne Hedgepeth of Evergreen State
College writes in “Not All Moral Visions Are Created Equal”
that the conflict might be explained as one between those
who we reasoning at different stages of moral development.

None of the writers hold out much hope that extremists
will join in support of the comprehensive sexuality education
that more than 8 i 10 parents want for their children,
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wards

ELMA'S INSIGH'F
That’s where T was when Elma called: erying to figure out
sonwe way to talk about those ardcles in the context of
moving forward on sound sexuality cducadon programs.

A few days lacer, she called and said she was going to
drop by the review for SIECUS on her way ta a meering,
We sat down to chat both about the book she had reviewed
and our work at SIECUS. She pointed to some advice
which the author, Keith Tlartmun, gave to ministers: gain
confidence, encourage dialogue, seek truth (rather than
debating issues), and find 4 common ground to bind people
together.

Elma, who has helped to implement teen pregnancy-
prevention, and HIV-prevention programs through the
Salvation Army, said the key is not to focus on the cxtremmnes
in a debate. We arc fighting for comprchensive sexuality
education because it 1s vight and it is whar the majority of
Americans want, she said. Yes, they want their children to
abstain from sexual intercourse, but they also want them to
have information to protect themselwves fiom unwanted
pregnancies and sexually fransmitted  diseases when they
need it.

If you focus on the extremes, voure going to always
feel the way you do, she said. Bat, if you look at the major-
ity of Americans—those in the middle—then you realize
that there is hope. The common scnse of the wncermcd people
in America (as opposed to the Concerned Women for
Armnerica, she laughed) will prevail in bringing comprehen-
sive sexuality education to our mation’s vouth. SIECUS

position on scxuality education is the conunon ground.

WHAT WE CAN DO

“You're vight! Why didn’t T see that before?” T thought
to mryself. Now T can give SIECUS Report readers some pos-
itve, practical advice. First, read the articles, bur don’t focus
on the cxtremes. Then think about those conerned people in
Americe—those in the middle—and figure out how you can
help them understand the mmportance of comprehensive
sexuality education in butlding responsible, respectfil, caring
adults.

By he way, if you want w read Elma% review of
Congregations in Conflic, it's on page 25. It iy very insightful
and thought-provoking. Just like Flma herself,
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1995-96 TRENDS IN OPPOSITION
TO COMPREHENSIVE SEXUALITY EDUCATION
IN PUBLIC SCHOOLS IN THE UNITED STATES
Ruth Mavyer
SIECUS Community Advocacy Coordinator
Leslie Kantor, M.P.H.

SIECYUS Director of

ury conununities exparded their sexuality education
#programs and successfully resisted the implementa-
tion of fear-based curricula during the 199596 school
year. In fact, most communitics that made concerted and
tharough cfforts to analyze fear-based cducation over-
whelmingly rejected such curricula. Nevertheless, sexuality
education continued to serve as a lightening rod for contro-
versy In comununities across the country and increasingly

on national and state levels.”

ON THE FEDERAL LEVEL

On the national level, examinations of sexuality cducation
were prompted by contimiing concerns about teenage preg-
naricy and childbearing. As a result, Preadent Clinton
announced the cstablishmenl of a private sector ingtiative
called the Nadonal Campaign to Prevent Teen Pregnuancy,
and the ULS. House of Representatives held oversight hear-
ings which featured testimony by advocates of comprehensive
sexuality edacation as well as proponents of abstinence-only
PrOgras.

A number of developiments on the federal level threat-
ened to negatively impact sexuality education inn the United
Stares:

* The welfare reform bill included $75 million i funding
for abstinence-only sexuality education programs. (The

bill was eventually vetoed by President Clinton.)

* Congresional hearings on “Parcnts, Schools, and Values" sex
out to cxamine whether schools across the country were
“promoting” homosexuality, {Their impact was diminished,
however, by the effors of proponents of sexuality education
and the unsubstandated testimony of its opponcents.)

» “The Child Protection and Erthics Act of 1995, which
was Introduced in the WS, House of Representatives,
atracked sexuality educalion and any organization that

*Feformation fn iz ariicle was Lg!‘mrrs.’d froni wevispaper dccounts and per-
sostal inferviews with community etembers, n some cases, the names of the
communities are witfiheld ar the request of commusiily members who feared

additional contraversy.

AUGUST/SEPTEMBER 1396

Ptanning

and Special Projects

utilizes data from Alfred Kinsey’s studies. (It is unlikely,
however, that it will rcach the Iouse floor as a stand-
alonc bill))

ON THE STATE LEVEL
Proponents of restrictive sexuality education  programs
remained active on the state level. However, none of these
efforts were successful.
In Arizona, a bill (HB 2202) was introduced to requirc
schools that provide sexuality education to include instruc-
tion on “abstinence from sex until marnage” and to prohib-
it the distribution or availability of contraceptives (including
condoms} en school property. {The bill was defeated 1n the
Senate Education Commmittee.)
In Colerade, a bill (HB 1022) was introduced to require
schools providing sexnality education to offer two tracks—
with one track providing abstinence-based education and
the other an abstinency-only program. (The bill was defeat-
ed in the House Fducation Committec.}
It Georgia, proposcd legislation (SB 392) required an opt-in
policy {(requiring parents to give explicit, written permission
for their childeen to participate) for all sexuality education
programs, and intended to prohibit cocducatonal sexuality
ecducation classcs. (The bill was defeated in the Senate Rules
Comumitles.)
In Kansas, a state mandate for comprchensive scxuality
education survived a double assaule. A Wil (HB3 2301}
required sexuality/ATDS education courses to teach that
“abstinence from scxazal activity outside of marriage is the
expected standard for school age children” and to teach the
bencfits of monogamous marriage. (It died in the Scnate
Education Commmittee.}) A Board of Education proposal to
gut the state’s comprehensive sexuality cducation mandate
was defeated by a 6-3 vote.
Negative impact of pavemtal vights legislation. There was
growing concern this vear that “parental rghts” legislation,
currently under consideration nattonally and in 28 states,
could have a detrimental impact on health and sexuality edu-
cation programs provided in schools across the country.
“Parcnital rights” bills arc designed to give parents the
grounds to sue the government (such as school boards) for
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violating parents’ rights to “direct the upbringing of their
children” Advocates for sexuality education fear that these
bills could unleash a wave of litigation that would prompt
school boards to limit or remove sexuality educatdon pro-
grams, These bills are heavily promored by such groups as
Fagle Forum, Comcerned Woimnen lor America, and  the

Christan Coalidon.

ON THE LOCAL LEVEL

While state mandates can have a critical impact on the kind
of scxuality education provided n schools, decisions about
individual programs are made on the local level In moni-
toTing community action on scxualiey cducadion during the
1995-96 school year, SIECUS racked 131 new controver-
sies, slightly fewer than past vears. (Tn the past four vears,
STECUS has tracked over 400 controversies i 47 states.)

Seme of the currem trends in controversies across the

country inclde:

* Attacking sexuality education n elementary schools as
harmful for voung people.

* Insisting on the separation of bovs and girls for sexuality

cducation, particularly in elementary school.
* Attacking any balanced educanion about sexal ortentation.

+ Advocuting for opt-in policies (requiring explicit, written
parental permisston) for participation for sexuality cduca-
ton or for changing courscs from required to elective.

* Advocating for two tracks of sexuality education, with one
track devoted to [car-based, abstinence-only education.

FEAR-BASED SEXUALITY
EDUCATION CONTINUES
"Lets show them [middle schoolers| the uglics. We've told
them the good stuff. Let’s scare the hoo-hoo out of them.
Show them pictures of the last stages of AIDS

This comment was made by a school board member in
Largo, Florida, during a debate about sexuality education.
She is not alone in her belief that public schools should
scare young people into abstinence. In fact, debates about
such strategics accounted for over 25 percent of all contro-
versies monitored by STECUS during the 1993-96 school
vear. Proponents of fear-based cdocation aften seek school
beard scats while hiding their views untif they are in office,
They frequently advocate for their programs by arguing that
any information about birth control provides teens with a
“mixed message” that they are unable to process.

Advacates for comprehensive sexuality education point
out that most programs already stress abstinence as the most
reliable mcans of proventing pregnancy and sexually trans-
mitted  diseases (STDs). They alse indicate that programs
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including information about abstinence and contraception
are the most effective in helping voung people delay inter-
course or protect themselves from pregnancy.”

There were encouraging signs in the past vear that
communities cant successtully resist fear-bascd, abstinence-
only curricula. Several communities have, in fact, improved
the sexuality educadon offered in their schools.

In Vista, California, the school board voted to make impor-
tant changes in the school district’s sexuality education policy.
It removed o provision prohibiting teachers from prov.iding
students with any information about contraception. until the
eleventh grade and struck language stating chat “homoscxual
behuvior i general 15 associated with a significantly shorter
life span.” This action continued to undo the work of a prior
school board dominated by far right members.

In Tavares, Florida, individuals associated with a local
church used a debate about proposed revisions to the sexu-
ality education cwrrienhun to attack the ptogram’s exdis-
rence. T think fthe curriculum| stics up desires,”™ a local
pastor told the school board. Despite this opposition, the
Lake County School Board voted 3-2 to approve a program
with most reconunended revisions. The board drew nation-
al attention in 1992 when 1t approved an educational policy
proclaiming chat American cullure is supetior to all other
toreign or historic culoures.

In Largo, Florida, the Pinellas School Board approved an
important change in sexuality education provided Lo middle
schoolers. The districl had previously prombited teachers
from initiating conversations about condoms until high
school. The board voted 5-2 to allow teachers to provide
instructon, with parental permission, beginning in the
cighth grade.

ELEMENTARY SCHOOL

SEXUALITY EDUCATION
Many commmumities are increasingly debating sexuality edu-
cation for elementary students. Even those communitdes
that have well-cstablished programs in lower elementary
grades are facing pressure to move courses to higher grades.
L1 fact, over 20 percent of the controversics which SIECUS
documented during the 1995-%6 school year involved
attacks on clementary school sexuality education,
In Westfield, New Jersey, a typical controversy took place
during the school vear. Debates about propoesed revisions to
the Funuly Living and Health Education curriculum cen-
tered on information provided to elementary school stu-
dents. A hot-button isue was HIV/AIDS cducation in the
(ourth grade, Crines charged that it would open the dvor w
explicit discussions. One school board member told the
local press she was “increasingly concerned about whether
ar nat schools should get into areas of teaching sex educa-

tion below the sixth grade” As a result of the controversy,
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the school board voted 5—4 to reject revisions which would
have updated and improved the curriculum.

In Schenectady, New York, clementary school sexuality edu-
cation sas also in the spotlight. Under a new policy, st~
dents will now wat until the ffth grade for lessons on
human reproduction and puberty that were previously
taught 1n the third and fourth grades. The board acted on
recammendations made by the ATDS/Family Life Curricula
Advisory Commimee. A local group—Parents for 2 Healthy
Education—attempted to prevent the district from scaling
back the clementary school program.

Some conumunities did, however, successfidly resist
efforts to curtil elementary programs and, in some cascs,
have actually implemented more comprchensive ones. An
example follows:

In Greeley, Colorado, members of the conununity attempted
to derail a proposed program for students in kindergarten
through fifth grade in the Greeley-Evans School District 6.
The “Know Your Body™ corrienlum was recommended by
a coalition of more than 90 citizens, ncluding teachers,
nurses, parents, administrators, students, and local health
professtonals. Officials from 3 local church released a Qyer
denvuncing the curriculum as too explicit. The health
coordinator for the disoier refuted allegations in public
meetings and in the press, explaining the true content of the
program. As a result of hiy efforts and widespread parental
sapport, the “Know Your Body™ curriculhuin was approved

by a 5-2 vore of the school board.

SEPARATING CLASSES BY GENDER
Owver 15 pereent of the controversies docomented during the
1995-96 school year focused on separating boys and girls for
sexuality education classcs. Even though the effectiveness of
“co-cd versus single—gender” sexauality cducanion classes has
not been cxamined specifically by rescarchers, there are a
variety of strongly held opinions about the benefits of pro-
viding some classes in single-gender covironments, In fact,
many districts separate young people for elementary school
lessons on puberty. Overall, however, recent attempts to sepa-
rate boys and girls for sexuality education are often politcal
strategies rather than attempts to provide effective sexuality
cducation. Such scparation can threaten a program’s existence
because most schools do not have the resources to provide
scparate classcs for cach gender. School districts should view
with caution ateempts o separatc boys and girks for all sexual-
iy education classes because these efforts are often an attemp
to dismantle cxisting programs. Such attacks are often the frst
step in a broader assault on sexuality education.

In Seuth Caroline (community name withheld upon
request), & newly elected school board member in one district
introduced a resolution calling for the separanon of boys and
girls for all sexuality education lessons, '[he vesolution states

that teaching boys and girls together reduces the “natural
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modesty that exists between school-age girls and boys regard-
ing. . .sexual reproducton” This proposal was rejected by the
commuuitys state-mandared Health Advisory Conunittee,
The district’s health and sexuality educaton coordinator is,
however, concerncd about future challenggs.
In Fairfield, Ohio, a controversy erupted over proposed
revisions to the K-12 health curriculum. EFarly in the
debate, some parents oljected to having boys and girls
together for sexuality education. The school board quickly
agreed to separate boys and girls in elementary and mddle
school classes. But opposition did not stop. Opponents of
the full program began pushing the school board to imple-
ment two tracks of sexuality education, with one track
offering a fear-bascd, abstinence-only curriculum and the
other the comprchensive program. Although this effort was
unsuceessful, the debare illustraves that cfforts to promote
gender-separated sexuality cducation classes are often part
of a broader attack on sexuality education.
In Schenectady, New York, the school board decided not
only that fifth grade sexuality education classes should sepa-
rate boys and gitls, but also that the students should learn
only about their own gender’s physiology. This leaves young
people without critical informarion that they need to
understand and fecl comforable with the other gender.
e of the goals of sexuality education is to help boys and
girls learn about cach other and to interact with one anoth-
et in appropriate and respectiul ways.

The pohtical strategy of fighting for single-gender
classes has prohibited the teaching of sexuality education, at

least temporarily, in many conmmunities.

SEXUAL ORIENTATION

Few issues sparked controversy as consistently in the past
school year as the inclusion of information about sexual
orientation in sexuality cducation programs, Indced, ncarly
20 percent of all controversies that STRCUS documented
involved this subject. Opponents of cducation about scxual
orientation often argue that any information amounts to
promotng an alternative lifestyle. In some compunines, a
single presentation or lesson caused heated community
debates. Several examples follow:;

In Solon, Iowa, a school allowed a presentation about sexu-
al orientation during the 199495 school year. It was well
reccived by staff and students and had positive results:
Shortly afterward, students wrote a lemer apologizing for
harassing a gay couple hving across from the school. The
presentation was abruptly canceled, however, after a few
members of the community, incuding the director of the
Arnerican Famuly Association of Towa, volced opposition.’
In Framingham, Massachusetts, an anonymous letter to a
local newspaper spurred a wave of publicity and controversy
about a classroom exercise on sexual identity and orienta—

non, Critics of this excreise on tolerance misrepresented its
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goals. A newspaper editorial said that “public schools should
not be in the busincss of prowmoting a lifestyle that for many
is morally wrong"® The exercise, “The Heteroscxual
Questionnaire,” substitutes the term “heterosexual”™ in ques-
tions usually asked of gav men and lesbians. For cxample,
“How long have yon known that you were heterosexual?”
‘the excrcisc Is similar to lessons designed 1o help voung
people understand racial and gender prejudice. Due to the
uproar, the questonnaire is no longer used 1 Framingham.
In. Moutgomery County, Maryland, a heated debare erupred
after the countv’s school board proposed meluding sexual
orientation in its antidiscrimination palicy. The board pro-

posed the change after local surveys showed that high school

students felt gay and lesbian youth experienced the most dis-
crirnination at school. Critics claimed the board had “sane-
tioned” homosexuality. it eventually approved the pohicy after
stipulating that the school system does not “advocate, encour-
age, promote, or endorse”™ any particular sexual orientation.’
In Anoka-Hennepin, Mimtesota, the sue of sexual orienta-
tion caused a volatile debate in the school district, A commit-
tee working on the districts health and sexuality education
program was divided on how to address sexual orientation,
Ultirnaiely, it presented both majoriry and minority reports to
the board, which accepted a commitlee “finding” that “thou-
sands of gays/lesbians have changed and left gay lifestyle after
dealing with the roots of homosexuality™ Ty statement was

h:ngmg the S ._nﬁ)rnmtmn clbout sexuahtv LdllC;lUOIT

the pr:t:ss. s hey ﬂc_w_i_n_ t_hrce Aﬁ.lum Ax_m:ncan phy_s_luans to Finally, stay. mou\mted
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followed by a resource list including Fagles' Wings, Outpaost,
and Homosexuals Anonymous, The recommendaton, in
effect, endorsed “reparative therapy” a treatment which the
American Psychiatric Association {APA} says has no scicntific
basis.” In face, the APA has determined that “gay men and les-
buans who have accepted their sexual orentation positively are
better adjusted than those who have not done sol™

In Meyrimack, New Hampshire, 2 highly restrictive policy
relating to sexual orientation helped ro rid the school beard
of a far right majority. Uhe policy, entitled “Prohibition of
Alternate Lifeslyle Instruction,” was adopted by the board
last sumumcer Lo prevent teachers from providing any instruc-
tion to support “homosexuality as a positive lifestyle”" The
policy forced a teacher to stop showing a film about Walt
Whitman because it mentioned the poet was gay
Communpity opposition to the pohey helped elect a new
schoot board member in May, Within wecks, the new board
voted to rescind the pelicy and replace it with the generic
statement that “the Merrimack School District shall have no
program or activity which is intended to promote sexual
activity or any scxual orientation.”™"

In Salt Lake City, Utah, there were attacks on school-based
gay and lesbian clubs. The Salt Lake City School Board voted
to ban all nonacademnte stadent clubs rather than allow gav
students to form their own club and meet on scheol grounds.
In Glendale, California, the school board proposed requir-
ing parental permission for students to join most school
clubs. Critics contended that the boards move came in
response to Loover igh School student plans to turn an
informal gav and leshian group itto an official club. Aftcr
considerable uproar in the compmunity, the board opted to
provide parertts with information about all school clubs.

OPT OUT VS. OPT IN

QOwver 10 percent of community conflicts and two statewide
debates have focused on whether programs should have opt-
out or opt-in palicies. Most school districts have a policy
{opt-out) w allow parents o exclude their children from
sexuality educaton classes by notilying the school. Some
opponents of sexuality education are now pushing schools to
institute a policy requiring explicit, written penmission froim
parents before students can participate 11 programs {opt-in).

Most school administrators support the opt-our
approach because it places the Jeast burden on parents and
becausc it 1s the least costly in terms of paperwork, Disuricts
that keep statistics on these policies report that fewer than 5
porcent of parents remove their children from classes. School
adrministrators have voiced concern that a policy requiring
parents to give explicit written permission for their children
to attend sexuality education classes may affect at-risk youth
whaose parents may be less likely to sign and return permus-

siom slips. Many school administrators also worry about the
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burden of ¢xtra paperwork resulting from an opt-in policy. A
recent analysis of the Fairfax County, Virginia schools esti-
mates that the processing of 133,588 forms generated by the
47.7 percent of parents who wane their children to receive
sexuality education would require two weeks of work by 50
employees working 40 hours a week."

However, requiring explicit, written parental perinis-
sion has not reduced atlendance in every case.
In Sounth Bend, Indiana, 3 group of parents took acdon in
1992 to ensurc that the Penn-Harris-Madison school dis-
reict change to an opt-in policy. The district reported last
December that more than 99 percent of students were
given permission to take the classes.
In La Cygne, Kansas, a recent change to an opt-in policy in
the seventh and ninth grades did not change the number of
students participating in the scxuality education program.

Communites should be wary, however, of attempting
to “sobve” debates about the implementation of sexuality
education programs by switching to an opt-in policy as evi-
denced by the next example.
In Dextey, Michigan, a1 mandatory psychology course {of
which the sexuality education section required parental per-
mission) was the subject of heated controversy. The disurict
superintendent proposed changing the class to an clective
because of his perception that parents were not giving permus-
sion for their children to participate in all or part of the
course. Memibers of the community cbjected sharply o the
psvchology course not being required. ‘The health teacher
noted that the wvast nmjority of parents had signed their
children nto the endre course for the past ten years. The
superintendent ulumately withdrew his proposal. His actions
Mustrate that opt-in policics do not necessarily protect health
and sexuahty education programs from attack.

TWO SEPARATE TRACKS

Opponents of comprehensive sexuality cducation are
beginning to push school districts to implement two tracks
of sexnality cducation, with one providing an abstinence-
oy curriculum. Although the number 1s small—currently
5 percent of all SIECUS-momnitored controversies— 1t 15 a
growing strategy worthy of attention. This push s often
made by a small group of parents who realize they cannot
change the carrent, more comprehensive curricublum,
In Westford, Massachunseits, Blanchard Middle School cur-
rently provides a health curriculum with an opt-in provi-
siont for lessons on human sexuality. Ninety-nine percent of
the students are enrolled in the entre course. However,
those parents whe remove their children from the human
sexuality instruction recently complained that thewr children
were stigmatized by their removal and are dernanding an
alternative abstinence-only program.

Many school disteicts do not have the staff or funds to
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provide two tracks of sexuality education. It is interesting to

note that comumunities that have provided several options
have found that only a small minority of students are
enrolled in the abstinence-only tracks,
In Wilmington, North Carolina, controversy about sexuality
educanon provided in the New Hanover County Schools led
officials to implement two wacks in 199394, Smidents were
given the opron of enrelling in fear-based, abstnence-only
programs {using Uie Sex Respect and 'leen Aid, Inc., curricula)
or a comprehensive program {stressing postponcment of sexu-
al involvement and providing contaceptive information).
Since that time, more than twice as many students have been
enrolled mn the comprehensive program as in the other wack,
and the nmumber of students switching from fear-based 1o
comprchensive education has increased cach year,
In Vitginia {community name withheld upon request), a simi-
lar controversy led a school districe to offer three options: (1)
comprchensive health and sexuality education, (2} health top-
ics not related o sexuality;, or (3) the Teen Aid, Tnc, curricula.
Owver 95 percent of the students were given permission to par-
ticipate m the comprehensive curriculum. Moreover, only a
small number have chosen the'Ieen Aid option.

Some controveries are sull resolved through a two-track
system,
In Hemet, California, 2 lwo-year-old lawsuit was resolved out

of court this spring. Under the ternis of the sertlement, the
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school district will implement a two-track system  for
HIV/AIDS education. Students can enroll in a basic course
with ounimal, state-required informadon, or an expanded
course with morc information. (See the sidebar above.)

Communities experiencing an aggressive push for fear-
based, abstinence-only programs should exercise cantion
when considering, two tracks. As the couununitcs above
Hlustrate, school districes thar offer several tracks are spend-
ing a great deal of time and money to provide alternative
programs that only a fow parents support.

LESSONS FROM
THE 1995-96 SCHOOL YEAR

Despite four vears of concerted efforts by the far right to
implement fear-based, abstinence-only cducation across the
country, most contmunities continue to provide broader-
based programs. Opponents of comprchensive  sexuality
education continue, however, to scale back what is offered
in the schools and. in most cases, to define the key argu-
ments in the debate. Furthermore, by attacking the very
structure of sexuality education (who teaches it, which stu-
dents are present, how parents give permission), opponents
are successfully moving the debate back to whether sexuali-
tv education belongs in the schools at ail,

Barttles over which type of sexuality education Lo offer

cost communities a grear deal of time, energy, and, in some
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cases, money, while adults struggle to decide whether or not
to include certain topics. Sadly, while struggles wke place,
voung people are often deprived of any sexnality education
from reliable sources and must look to the same inadequate
sources of information upon which young people have
relied for decades—peers and the media,

Drespite the publication of numerous studics confirm-
ing that effective sexuality education requires information
about both abstinence and contraception (as well as other
components), far right organizations continue to promote
programs that are educationally unsound and that fail to
give voung people the skalls they need to resist premature
sexual involvement,

If promoting abstinence is a key goal for school districts,
they must implement programs that include information on
both abstinence and contraception, which utlize cxperiential
learning exercises, and whicl are taught by trained teachers.

Far right opposition to a numiber of well-evaluated, absti-
nence-based programs that have helped young people post-
pone intercourse reveals their broader goal of teaching ideolo-
gy n schools rather than helping young people to abstain
from sexual inrercourse. Even the most recently published
abstinence-only programs promoted by the far right contain
scxist bias, racial stercotypes, and medical misintormation,

The trends in opposition to sexuality cducation illus-
trate that tactics arc becoming more sophisticated. Rather
than pushing selcly for the implemwentation of a particular
fear-based curriculum (which could be casily examined and
debated in the community), opponents are utilizing a num-
ber of strategies that attack the structure and basis of sexual-
ity education classes. These tactics are morc difficult to resist
because: 1) they are not recognized as outright attacks on
the entre sexuality education program undl well into the
debate, and 2] proponents of sexuality cducation are not
untted in their position on issues such as gender-separation.

As long as the opposition 1s successful at identifying and
targeting areas of discord amonyg sexuality education propo-
nents, they will likely succeed in scaling back gquality sexuality
cducation and in sctting the terms of the debace.

10T

The Scxuality -
Conngcticut

_ _gnlzcd six mdmdm s for th
ment of scxuaht; cducation in Counecticut at the- organi-
zaton’s first Anrual Meeting and Awards Dinner.

Those rec,ogmzed werc Janet Spinner, M.S., *Sexuality
Educator in- the Health Care Seting™; DPatricia Ricks,

AUGUST/SEPTEMBER 1986

-,-ounml of- -
‘Huston, - [_’]1_.]—)‘ X

The key to ensuring comprehensive sexuality educa-
tion in the natnon’s schools 15 to mobilize mainstream par-
ents and communit}" temnbers and to better articulate the
need for a comprehensive approach.
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THE CONFLICT OVER SEXUALITY EDUCATION
INTERVIEWS WITH PARTICIPANTS ON
BO HSIDES OF THE DEBATE
Kelly L. Nelson
Doctoral Candidate, Sociotogy
Temple University

Philadelphia, PA

hat are the wsues that mobilize individuals o partici-

pate in the debate over sexuality education? Twenty-
two interviews recently conducted with mdmaduals in che
niid-Atlantic states suggest that such curricula are symbols m
a much larger struggle over visions of sexuality, and, by exten-
sion, morality, tamily, gender, and national 1dentity:

BACKGRQOUND
The idea of sexuslity education has stirred controversy since
its introduction into public schools over a century ago. Such
conflicts have recentdy ncrcased in number and intensity,
with opposing sides vying to influence public perception
and school board policy.

Indeed, mote than 400 grassroots conflicts have erupred
in this decade alone, with 131 occurring during the 1995-96
school vear.! Most are conflicts between advocates of com-
prehensive sexuality education and proponents of abstinence-
only education.

Although polls consistently show that most respondents,
regardless of religtous affiliation, support sexualily education
11 the schools, each side bas its own definition and says it bas
the support of parenls and administrators. Consequently,
questions concerning the definition of sexuality cducanon
contitme to prompt debate and divide communitics.

METHODOLOGY

This sindy involved 22 respondents—rangiing from a retred

school teacher to a high school smudent editor—from three
school districts in the mid-Atlantic states involved in con-
flicts over scxuality cducation. They were sclected for inter-
views because of their active, public involvernent in the
conflicts. They were selected either [romn newspaper articles
ot from recornmendarions by individuals in the districts.

All respondents werg interviewed (1) about the issues
and ideologies behind their decisions to participate in the
conflict and (2} about their perceptions of sexuality educa-
tton in relation to contemporary American soctety. All
interviews were conducted one-on-one in the respondents’
homes, Hach interview, which was based on a schedule of
identical questions. lasied approximately two to three hours,

‘The 11 respondents on each side of the contlict were

concerned abourt the same issues. As a whole, they were unex-
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pectedly homogeneous in terms of family and socioeconome

SEats.

ADVOCATES OF COMPREHENSIVE

SEXUALITY EDUCATION
The advocates of comprehensive sexuality education wore
concerned about a number of issues which they perceived
as under attack: public education, individual freedem, and
tolerance for social and sexual difference. Overall, they saw
abstunence-only cducation as a crucial componcnt of a reli-
gio-political movement threatening to theocratize America,
As one individual sajd:

I do believe that 1 am dealing with an organized
fundamentalist right-wing agenda that is about

much more than sex education.

[n particular, they fele that abstinence-only cducation
censored cantent and replaced scientific fact with rehigious
dogma and that it incompletely and crroneously covered
homaosexuality, masturbation, contraception, abartion, and
premarital sexuality.

They were specifically upsct ac the curriculum’s exag-
geration of the dangers of premarital sexual relatons
{(designed to frighten students into abstinence) and its dis-
cussion of contraception only in regard to its deficiencies—

something they termed “life-threatening censorship.”

What alerted me, in particular, was that [propo-
nents of abstinence-only education] made some
statemerits [ thought were medically inaccurate,
One of the statements was that several years ago
there were only five STDs and now there are over
20. 1 thought, “What are they trving to say? Have
we had new mutations of bacteria or whatever?” |
redlized later that what they were implving was
that our youth were so sesxually free that these new
STDs have just kind of cropped up out of
nowhere and that they arc just trying 1o scarc kids:
if you are promiscucus, this is what is going to

happen.

The advocates of comprehensive sexuality  cducation

were concerned about censorship becavse of their belief in
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the virtues of cducation and fwll disclosure, Above all, they felt
that students needed to develop crincal thinking skalls and that
sexual knowledge, in and of itelf, was an adrirable ohjective.

They criticized the premise that a program which cric-
ically discusses 2 behavior or idea implicily encourages it.
In fact, they viewed increasing rates of adolescent pregnancy
and STI¥ as sigms that students needed more—mot less—
sexuality cducation.

‘L'hey also vicwed abstinence-only education’s censor-
ship of medical information as essentially denving adoles-
cents their right to make healthy sexual decisions. I'hey felt
adolescents rnust learn how to make decisions if they are to
beeome auronomeoeus adults.

Certainly we want [sexuality education] to tcach
our kids to be responsible, and [ do not advocate
promisciaty, but T think they must have informa-
tion available so that they can make their own
choices because, obviously, we are not going to
be there for them all the time, or with them, nor
do we want to be.

I think the basic goal gets lost—which is.. knowl-
edge, health-related knowledge.

The advocates of comprehensive sexuality education
belicved that scxuality comprises an essential aspect of a
persom’ identity, that premarital sexual relations are not
mherently wrong, and that adolescents are sexual beings.
This has helped to explain their views on the necessity of

extensive adolescent sexuality education.

You have to give them information because they arc
sexual people. You can’t deny that fact. To not realize
that sex is a healthy part of growing up 15 [ndicrous.
It%s insanc.

They also felt thar sexuality was largely a matter of per-
sonal choice and was contingent not upon religious or
legislative proscriptions but upon the values and consent of
the individual. They also believed that abstinence cduca-
tion’s goal of total abstinence before marriage was unrealis-
tc and dangerous.

Thus is just sticking vour hcad in the sand. The
nutntbers do not support an attitude that this is not
happening.... And T just think it 15 some sort of
odd right-wing experiment and that the test ami-
muals are our kids.

Underlyng their crincisms of abstinence-only education
as something that teaches students “what to think™ instead of
“how to think™ was their bekef that knowledge empowers
and censorship controls. They flt the true purpose of absti-
nence-only cducation was to control attitudes and behavior.

AUGUST/SEPTEMBER 1996

1 think that they want to control the public and
they want followers, Lhey dont want indepen-
dent-minded. free-thinking people.... They don’t

give [students] the chance to think,

Advocates of comprehensive sexality cdocation also
felt that many of the cxelusionary models in abstinence-
only education were designed to punish nonconforimises
and to promote a narrow theelogical agenda. Thewr objec-
tons to mtolerance were perhaps best articulated in their
views on social and sexal difference and the rights of indi-
viduals to lead their lives free from intrusion.

I ook at my licde girl, and | think whay il she
turned out hating blacks, Arabs, gays.... And Its a
horrilying thought.

They felt that abstinence-only cducation’s emphasis on
two-parenit and heterosexual families {with the father as
provider and the mother as homemaker) denigrated all other
family types. They also objected to the contention that mar-
riages between persons of different racial, cultural, or reli-

gious backgrounds were more likely to end in divorce.

{They] are sayimg, “You guvs are worth nothing,
and you are not functioning properly...” Its very
cxclusionary.

Advocates of comprehensive sexuality education fre-
quently and emphatically criucized what they perecived as
abstinence-only educarion’s depiction of women as inferior

to men i overy way excepl morally.

t think its a basic philosophy that children and
women canmot be keepers of their own bodics,
that they don’t have the intclligence or the right to

be their own keepers. It's just patriarchy....

They also vicwed abstinence-only education as pro-
moting the image of women as “moral gatekeepers” an idea
that makes women responsible for regulating their own sex-
uality a5 well s male sexual behavior. They viewed this as
restricting women and blaming them for any deviation—Lby

male or female-—from ascribed sexual roles.

There has to be this punishment meted out to these
awful girls. The girl always seems o be the scape-
goat. Tty her faule, Its her baby. Very litte concern
about the fachers paying child support. Punish that
girl! And that offends me a lot.

In this regard, the advocates of comprehensive sexuality
education viewed abstinernce-only education as constituting
religious indectrinanon designed to return society to an age
characterized by femule subordination, closeted homosexu-
als, and moral absolutecs—utilizing fear, guilt, and shame to
ensure conformity,
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It reverberates for me, T think, en a personal and
cmotional level.. having grown up pre-Roe, pre-

where fear and shame were

sexual  revolution
used to control, and D& Cs were common.

They believed that abstinence-only cducation was the
starting poiit for a conservative Chrisdan agenda threaten-
ing both public education and socicty itsclt. They spoke pas-
sionately of their fear that religious-based censorship and
intolerance would result 1n replacing scientific fact with

religious doctrine and history lessons with vehigion lessons.

And this Is only a tiny tip of the iccberg... Where
are they going to go next? To...the Englsh classes?
Are they gomng to have [the great literary works]
removed? [To] the amatomy clas? They might as

well have the anatomy class removed.

Indced, the advocates of comprehensive sexuality edu-
cation were quite clear in what they perceived as the goal of
the conservative Christian supporters of abstinence educa-
tion: to indoctrinate a future generation and to translate

their religious convictions mto social mandates.

The far right [want| to take over... . They sud four
or fIve years ago that if they couldn'’t take over the
White House they would take over all local |gov-
crmments). And, if vou control the school boards of
the nation, what }is]...the nced for a President. . .if
vou can control the minds of the future generation.

When asked why they were involved in the conflict
over sexuahty education, they said 1t was m protest to an
encroaching religio-political movement that threatened

their way of life and their behefs,

Tt real worried. . .. Sotmebody shonld put the brakes
on these folks because a lot of what theyre. .. dotng
is really based o this same kind of “don’t talk about

it and it won be an issue” censorship.

THE PROPONENTS OF
ABSTINENCE-ONLY EDUCATION
The proponents of abstinence-only cducation felt that coin-
prehensive sexuality cducation promotes a secular notion of
sextality which violates parental authoriry and culminates in
ncreased non-trarital sexual behavior. More spectfically, they
telt such teachings were grided not by a moral framework
{with a strict adherence to Biblical principies) but, rather, by
one which judges all actions as moerally equivalent. This crit-

icism of relativism way at the heart of their opposition.

It is not a value-neurral approach. Tt values individ-
ual choice...that says there is no vight and wrong.
Anvtime vou take that, thats a value

14 SIECUS REPORT

These respondents linked such increased tolerance (o
the nation’s rejecien of religion and its resulting moral
decline. They spoke of “rolerance™ and “individual rights” as
code words for campaigns of rclativism and sccularism, of
which sexuality education is an cxample.

[Sexuality education] seems to be a symptom of a
philosophy that our society has swallowed,
atd..owe have not done very well singe [schaool
prayer and abortion] decisions were made over the
last 20 [or| 30 vears. . .but they still think that “Oh,
aren’t we mote tolerant, Aren’t we mote accepting.
Oh, the gay[s] and lesbians, aren't we doing a good
job in making them feel more secute in their sexu-

The respendents spoke passionately about their belief
that this country'’s moral futare rests on its ability Lo ccach s
children right from wrong based on moral absolutes. This
included restigmatizing premarital sexwal relations and out-
of-wedlock births by utilizing guilt and shame. Their advoca-
cy of shame and guilt was based on their behef that fernales
need the threat of social ostracism to ensure their resistance
to male pressure. A woman 1n her fifties discussed how shame
protected her from engaging in premarital sexuality:

What 15 wrong, with the old-fashioned idess of sin
ad mmmorality if thats going to help the person
mzke a conscious decision?. . Tt protected me. Tt

certainly protected me.

In this regard, proponens of absunence-only educaton
were particularly oritical of what they percerved as the “wval-
ues-clarification” approach to comprehensive sexuality educa-
tion, where the teacher facilitates the students’ decision-mak-
Ings processes by supplying them with information so they can
reach a decision appropriate to their unique situation—mnot by
Instructing them on “right” and “wrong” They were particu-
larly concerned with the approach’s defense of a student’s abil-
1ty and righe to make his/her own sexual decisions.

Part of the problem with the comprchensive educa-
tion courses is that theyre non-directive.... They
assume that studemts at these ages are able to make
wise decisions and come up with their vwn values. I
do not want my child coming up with her own val-

ues, thank you very much.

Interestingly, each of the participants related compre-
hensive sexuality programs to drug and alcohol programs
and questioned why the former uses a nondirective
approach and the latrer a directive approach,

When somcebody is drinking and driving. . .that’s [a]
really dangerous activity, that’s risky behavior. ... Tts

the same to me as with a kid who's sexually active.
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The abstinence-only respondents also believed that com-
prehensive sexuality education violated parental authoriey by
encouraging students to “choose’ their own values. They typi-
cally described a scenario in which students, who had learned
froun their parents that premarital sexuality was morally wrong
and physically harmful, were taught that sexual relations are

plausible.

[Comprehiensive sexuality cducation] defies my
parcrital authority. ... It says you do not have to lis-
ten to your parents. This bugs mc wo death.... I
mvested 18 vears...and you think you're going to
take [her]...and tcar her down to where she does—
n't even have to listen to me anymore? That she’s

her own porson. ...

All of the respondents felt that sexuality education
should not be taught 1 schools at all and that it should be
discussed only within the safc confincs of the home or
church. As a result of these and other related discussions, T
concluded that their activism resulted more from their
opposition to sexuality education than from their support
for abstinencc-only education.

They objected to the teaching of such subjects as abor-
tion, contraception, homosexuality, and  masturbarion
because: (1) their inclusion destroys a student’s natural mod-
esty and results in sexual cxperimentation; and (2) their dis-
cussion implicitly gives the students permission to cngage in
premarital sexual relations.

[ think that which promotes sexual activity gives
the kids tdeas that they never would have had in
their wildest dreams. I think...it breaks down any
moral scruples that the kads have by talking about
it and exploring all the different ways of having

[sexual relations]|.

Their criticisms were based on complex gender ideolo-
gies—including the belicf that females are inherently less
scxual and, as a result. are responsible for regulating both
their own and male scxuality. For this reason, all the respon-
dents viewed comprehensive sexuality education as fomi-
nist-inspired propaganda designed to teach females that
their sexual desires are as important as a muale’s. The partici-
pants’ sexual ideologies included their belief that sexuality
comprizes 2 God-given gift which 1s wonderfully natural
under the “appropriate circumstances”™ and life-threatcning-

ly dangerous under others.

Sex 15 a total giving of onc person to another, the
total giving of hearts, minds. . bodies, of sclves to
each other. .and thats exactly what marriage is,
you see, and that's why the Lord wants it in mar-
riage. Because once vou take it cutside of muar-
riage. . it a lie,

AUGUST/SEPTEMBER 1986

The view of premarital sexuality as emotionally and
physically dangerous is cpitomized by a respondent who
recalled what he told his son about consequences: “Itk a
tough decision o be absunent.. and if | don't, 'm going to
fall and succumb and be like the rest. Il end up dead or
with herpes the rest of my life, or in some pregnancy, or
somehow with my future rumed.”

The respondents’ second major criticism of compre-
hensive sexmality education is their belief that the discussion
of homosexuvality and birth control implicitdy—and, at
times, exphaitly -gives students permission to engage in

premarital sexual relations.

Well, they say that they teach abstinence, but, when
you say, “But look at this side of the fence and
look at the condoms and look at what you're miss—
ing out on and look how much fun these people
are having”.... This is not teaching abstinence.

Each of the abstinence-only respondents spoke of the
“myth of safe sex,” which they said was developed by sup-
porters of comprchensive sexuality education for financial
and ideological gain. They felt premarital sexual relations
were never Usafe” because condoms are unreliable, difficult
to use and don’t acmally prevent the transmission of sexual-
Iy transmitred diseases {S17s),

You need to let the kids know that condoms don't
protect them even against other types of STDs. |
mean, there [are] some that will protect them. . .to
a degree.... But even then...there are STIs that

these condoms will not protect you from.,

Similarly, because they don’t think ATDS threatens stu-
dents in their community, the abstinence-ouly respondents
view HIV/AIDS education as a ploy to integrate a relativist
scxual ideology into the public schools.

1 dorr’t even think AIDS is a real danger to the kids
here, percentage wise. Their dangers aren’t con-
tracting AITDIS, Theres a lot of other dangers—
cmotonal, STDs, pregnancies. | think the informa-
ton that we get on AIDS is distracting.

“1t%s all about an ideology.. .that says evervthing is rela-
tive.” This statement cxemplifics the abstinence-only
respondents’ beltef that comprehensive sexuality education
is part of a plou o promote “colrural relativism,” generally,
and nontraditional notions of gender and scxuality, specifi-
cally. They were clear about whom they believed was spear-
heading this push.

Thus is not simply a course on farnily life. This is an
weology thae they want to push on childien so
that they, by a certain age, will be indoctrinated
with that ideology.
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The homosexoual commumity. . the radical femi- CONCLUSION
nists... atheists and agnostics.... They dont want My intervicews with advocates of comprehensive sexuality
&11’1:\" YCHtl'iCti()IlH {111 hll'l}f'tllj.l'}.g. CL{LlCélti()l'l Sh()\’\-’ 4 dt‘t‘p COTHIETH t11 at Elbstiﬂt‘ﬂ CC—O.U.IY Cdl] ca-

. . tlont 15 part of a crusade to transform ¢ Yorary
When asked, only two of the abstinence-only resporn- , k o i . ¢ 1 slorm. contemporary
. e . N Co American seciety into an authoritarian theocracy.
dents described themsclves as “politically active” Most said o c . ) : } .
. . ] . Similarly, my interviews with the proponents of absti-
they were acting out of a concern for Americak¥ moral - . oo
. . . nence-only education suggest that their opposition is bascd
future. Tn this regard, they clearly perceived themselves as T . ; . .
. - o -~ R uPeIl A E:‘t‘]lt‘i th&!t L'.Ol'ﬂpl'ﬁhﬂnﬁl\-’t‘. SCK'I.!él]ll_y t‘duCElthI’] 15 a
part of a populist uprising in defense of morality. e )
component in “relativist” ideology where students will learn

Were being challenged now to take our righeful to choose thell own sexual values.

place and to take our atzenship seriously. Don't just The work of both groups stems not only from their
sit there and complain that things are going down

the drain. We've been silent for oo long, So, yeah,

desire to promote specific sexual ideologies and socictal

visions but also from their percepuion that the opposition

H ot A e P 11 A P -~y . . - -
the silent myority— maybe now we'll become the repeesents a crucial component in a hostile and encroaching

unsilent majority, vou know, the vocal majority, and political movernent.

I think thar$ liberty. Change is coming. As such, the debated currvicula are manifest symbols in a

Finally, the abstinence-only respondents indicated that much larger cultural struggle over which of the two group’
they feel comprehensive sexuality education is a threat to visions of morality, fanly, and gender wAll predominate.
their most deeply held assumptions concerning the role of
religion in dictating individual behavior, REFERENCE
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NOT ALL MORAL VISIO ARE CREATED EQUAL:
KOHLBERG'S MORAL IERARCHY APPLIED
TO THE POLITICS OF XUALITY EDUCATION
E : onneHedgepeth'phD

The Evergreen State College

Olymnpia, WA

he “Culoure War,”™ as it is frequently called, s a conflict
shetween two broadly defined and loosely affiliated
groups of people—- the “orthodox™ and the “progresaves”—
who hold diametrically opposed moral visions for America.'
Ench sees the other as a thwear: The orthodox fear a progres-
sion loward “state-supported, secular humanist, moral
reladvisty” while progressives fear a slide toward an “anthori-
tarian, nontolerant theocracy” (See related article, “The
Conflice Over Sexuality Education: Interviews with
Participants on Both Sades of the Debate,” on page 12}

This conflict 15 played oul in many arenas that alfect
sexuality cducation: school reform; family planning and
abortion nghts; human rights for gays, lesbians, bisexuals, and
transgenders; family-related policies; and school board poli-
tics, including whether or not sexuality education helongs in
a curriculum, Caught in the cross fire 15 the
“unconmunitted  middle,” the majority  of
Americars whose opinions fluctuate depending

upon which view they deem most reasonable.

James Davison Hunter, in his book Culiure
Wars: The Steugele 1o Define America (1991), sug-
gests that these two philosophical groups are
well matched, promoting equally valid if diver-
gent moral visions in an attempt to win over the
hearts and nunds of the middle. However, are
they truly operating on the same moral plane?

A common refrain in the sexuality educa-

tion debate, for example, is that progressives are

not as “moral” as their opponents. Many have been imtimi-
dated into silence or retreat by accusations that thc'y are

EE

“amoral,” “inunoral,” “morally relativistic,” “secular human-
ist” or oven “atheist” On the other hand, some arthodox
opponents to sexuality education have used tactics against
programs and individuals that some progressives would say
are not very “maoral”

This article will present prevailing theories of moral
development that suggest progressives, in general, use a
morc advanced level of reasoning than theilr orthodox

Editor’s Note: iz aritcle s based on a yeur-lang, inierdizciplinary course
titled “American Fantily Vahws” co-taucht by 10 Hedgepeth. It addressed,
ameny other things, developmiental psychology, personal valwes, and the
Cudinre Tar
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counterparts. While one should be careful not to over gen-
eralize, the current conflict might be cxplained. at lcast in
part, as one between individuals ac different stages of moral
development. In light of this fundamental difference, some
specific strategics are suggested for advocating for cffective,
comprehensive school-based sexuality education,

THEORIES OF MORAL
DEVELOPMENT

Moral reasoning is defined as one’s beliefs about the obliga-
don of self toward others, and of socicty toward self. Tt pro-
vides a “lens” with which an individual views events of the
commuuity and the world, and his/her proper role in them,

Dr. Lawrence Kohlberg, in his groundbreaking work on
moral developmient, asserted that the foundaton of morality
1 a democratic society les with an individual’
developing universal principles of justice, not just
acquiring simple virtues and vices. |le says that
individuals progress through three levels of moral
reasoning—preconventional, conventional, and post-
eonventional—with two stages within each level.
(See, “Kohlbergs of Moral
Development: Io Brief)” on page 18.) Individuals
move through these stages at different speeds.

Hierarchy

with 011ly about a quarter ever rcac:hing the
advanced stages (Stages 5 or 6). Most remain at
the conventional level (Stages 3 or 4)."

1. Carol Gilligan expands on IDr. Kohlberg’s
theory, which was primarily focused on men. She adds tha,
while men’s morality s centered around an ethic of justice,
worneny motality 15 oriented more toward an ethic of caring.
Ta other words, when prosented with a moral dilenima that
involves competing individual nceds, womten are more likely
w base their judgment on what works best for evervone as
opposed to the rights of one individual over another.

Women advance through the three levels differently
than men do. At the preconventional level, thev are mostly
sclf-centered. At the conventional level, they are focused on
caring for others, even to the detriment of their own needs.
At the postconventional level, they see the value of balane-
ing the needs of others with their own needs. As with most
individuals, the majority of women never advance bevond

the conventional level of moral reasoning.’
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A PLACE ON
KOHLBLERG*S HIERARCHY
Asserting that the orthodox and progressives are at different
tevels on Kohlberg’s scale b not a new idea.” What is new,
however, is the applicatton of this observation to the politics

ard practice of sexuality cducation.

Most orthodox operate at Stage 4 Orthodox individu-
als, as deseribed 1n the book Culture Wars typically hold
beliefs highly consistent with Kohlberg’s Stage 4 (and some
elements of Stages 1, 2, and 3). In this belief svstem, God,
the Dible, the Koran, Maix, or some other formal authority

3

or dogma offers individuals the “one right answer” to all
moral and political concerns. Issues are scen in terms of
black and white, right or wrong. For these individuals, cor-
rect moral action is preseribed and 1s not subject to inter-
pretation by individuals.

This view also embraces hicrarchical relationships: God
as head of the universe and man as the head of the church
and family Quite logically, such thought does not take
kindly to feminism, which is seen as one of the driving
furces behind movements tor public school sexualiny educa-
ton, gay civil rights, and “abortion on demand”

Some orthodox who are religious findamentalists
believe they have a moral mandate to prosclytize, or “wit-
ness,” for their religion. Consequently, they cannot observe
what they believe 15 cvil or immoral for example, “to stand

by and let abortons happen™ or “to allow schools to pro-
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mote homosexuality™) and not take action. Also, some of
these individuals will do “good” deeds in part because they
believe they will be punished otherwise (characteristc of
Stage 1 thinking).

Some orthodox individuals believe that the develop-

ment of critical thinking is risky becavse it implies a cri-
tique of authority, which could contribute to a breakdown
in the system (characterisue of Stage 4 thinking). And
although they benefit from living within a democratic soci~
cty {and thus are at hiberty to cxpress and practice their
belicks}, they often distrust the democrate process or arc
mtolerant of those whom they perceive o be different
{characteristic of Stage 1 through 4 thinking).”
Most progressives operate at Stage 5. Progressives
acknowledge and celebrate the multiplicity of values in our
pluralistic society, with its divensity of cultures, religions,
family configurations, and tifestyles. They also see the shades
of gray in many moral issucs and, in fact, may operate on a
different moral level as circumstances require. Some use
seripturc or other spirimal writings 1o guide them, but
oftenn view such authority as subject to interpretation. This
contributes to the impression by the orthodox that progres-
sives are “moraly relativistic” {changing the moral code
according to the circumstance). Progressives also belicve that
humans have the means to solve their own problems (the
origin of the charge of “secular humanism™).

Progressives welcome  critical thinking and  inguiry.
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They worry that religious involvernent in schools and pub-
lic policymaking will lead to the restriction of both. They
also support the rights o olliers—even groups or individu-
als they may find personally distasteful (such as the Ku Klux
Kian’s right to demonstrate or a murderer’s right to a fair
trial).t
The “uncommitted” middle operates at Stages 3 and 4.
Most Americans are part of the “uncommitted” middle,
which falls into Kohlbergh Stages 3 and 4. I'hcy usually align
their opinions with those who are in authority and who are
most credible. 1n surveys, they generally express tolerance for
human rights and diversity vet consistently vote against such
principles as the Bill of Rights when they are not labeled as
such.® Typically not critical thinkers or well-informed on
issucs, these individuals are easily swayed by arguments from
both progressives and orthodox but react against perceived
Yextremism” from any quarter. (For cxample, most
Americans agree that gays and lesbians should not be denied
equal protection under the law, but they reject the notion of
gy marriage as “going oo )b

Dr. Kohlberg and other psychologists have provided
addidonal msights on the subject:

+ Individuals advance {but never regress) on the moral scale
as 4 result of moral dilemmas (real or contrived) that
challenge their thinking."” Since individuals naturally seck
stasis, they are infused with a “need to know™ Lo resolve
such cognitive conflicts. Consider, for example, people
opposed to school-based sexuality education whao change
therr views after sccing statistics on sexual risk—taking
among youth, or anti-gay parents who learn their own
child is gay. This process can be promoted in leurning
activitics called perspecuve-taking, role-practice,” or
other personalization methods, such as teen theater, guest
speakers, peer education, or introspeclive activities.

+ A person’s organized system of moral thought is generally
comsistent internally. It often has, however, competing val-
ues and behefs that require priotitzation in the face of a
dilemma." Consider, for example, the parent who wvalues
heterosexuality, yet loves his/her gay child, or the person
who believes parents should educate their own children,
bur alse worries about those who are not geting sufficient
education ar home. Likewise, many women considering an
abortion value both the developing life of their unborn
fetus and their own lite as they bave known or planned it.

* Religion does not equate with morality. Strongly reli-
gious people fall into all stages on the Kohlberg scale
{and equally across all religions).”” However, an inverse
refationship has been found berween orthodox religious
belief and principled moral reasoning (the more dogmat-

ic the belief system, the lower the moral stage)."™

AUGUST/SEPTEMBER 1996

+ Individuals operating ac a higher stage of morality can under-
stand the moral perspective of someone at a lower stage
(becanse they have “been there™), but not vice versa.’” This
partially explains the frustradon of many progressives who
can comprehend and respect the beliefs of the orthodox, but
do not receive the same understanding and respect in returr

* An individual’s level of cducation is not a factor in
morality (though Kohlberg maintains that a certain level
of cognitive reasoning is required for higher stages).' This
explains why highly intelligent and well-cducated ortho-
dox and progressive individnals can strongly diéagree on
moral issues,

* 'The method of an ndividualy education sometimes may
be a factor in the development of moral reasoning. Some
scmizraries produce graduates, for cxample, who are highly
educated, but within only onc ideology. Similarly, some
universities promote only  certain “politically  correct”
views. Lducation that fosters moral development requires
exposure to many different philosophical perspectives and
value systems, within what Kohiberg calls a “just sociery”
(in other words, a democratic classroom). Students advance
their moral reasoning when they examine dilenumas with
people whao are higher on the Kohlberg bierarchy.”

APPLICATIONS TO
SEXUALITY EDUCATION

This analysis of orthodox and progressive thought offers
several implications for the work of proponents of sexuality
education:

For effective classroom practice. 1t confirms that many
sexuality educators are doing the right thing in the classroom.
Such methods as role plays, cridcal thinking cxercises, and
collaborative learning, combined with a respect for diversity, a
studenc-centered classroom, and nondirective teaching are,
according to Kohlberg and others, the most likely to encour-
age moral and cognitive growth® Sexuality educators should
assertively reaffirm the value of effvctive casstoom practices,
citing existing hterature that supports their use.

For effective advocacy of programs. The following
strategics can be used to garner support for cffective, cormpre-
hensive sexuality education and other progressive initiatives:

1. Pay attention to the middle on an issue and don't take
actions that appear “extremist” Remember that long-
term change happens slowly, in small increments; change
that scents too rapid or radical typically results in a back-

lash and lost ground.

2. Use methods of educating the public that already have proved
effective in incroasing knowledge and changing audtudes
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{methods that foster “perspective—taking™. {Sec “Strategies for
Educating the Public Abour Your Issue,” page 20.)

3. Avoid the use of “war language” personal attacks, and
cmotional outbursts, all of which frighten and alienate the
middle, Take the high road in as calm, logical, and unper-
turbed a marmer as possible, Give the other side plenty of
opportunity to undermine themselves. Listen for opportu-
nitics to expose the full extent and consequences of their
vision. ("Am I hearing vou say that voung people who
have contracted 11V scxually deserve what they gets™)

4. Don’t waste your time trying to gan the understanding of
extremists who represent a small, if outspoken, minority.
Meeply entenched, prejudiced  individuals who  feel
morally justified 1n their actions are difficult, if not irmpos-
sible, to affect because their core identity is often centered
around their prejudice.® Such indinaduals are unlikely o
listen to logical arguments. Focus vour time, talents and
energy on the group that is more likely amenable to atti-

tude change—rthe majority of Americans.

CONCLUSION

Atticus Finch, in the classic story of social tolerance, To Kill a
Mockingbind, tells his young daugheer that “you never really
know 1 man until you stand in his shoes and walk around in
them." Progressives alrcady have gained a wider, more social-
ly inclusive lens by virtue of having “walked in others
shoes” on their way to Stage 5 and 6 reasoning. By contrast,
orthodox mdividuals who are still operating at an earlier
stage arc unable to sce beyond their own moral level,

Progressives must guard against becoming arrogant or
self-righteous; on the other hand, they need not be silenced
or mumidated by attacks on their moral character. From
their unique vantage point, progressives have an opportunity,
if nat the obligation, to provide the kind of moral leadership
that can promote realization of the dernocratic ideals of lib-
erty, justice, and social respomsibility. These guiding princi-
ples are embodied in the goals for effective, universal, and

comprehensive sexuality education.
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ISSULES

xuality education is a Lifelong process of acguiring
information and forming attitudes, beliefs, and values
about identity, rclationships, and indmacy. Tt encompasses
sexual development, reproductive health, interpersonal rela-
tionships, affection, latimacy, body image, and gender roles.
Sexuality cducation addresses the biological, sociocultural,
psychological, and spiritual dimensions of sexuality from the
cognitive demain (information); the affective domain (feel-
ings, values, and attitudes}; and the behavioral domain {com-
munication and decision-making skills).'

HOW DO PEOPLE
LEARN ABOUT SEXUALITY?
Parents are-——and ought to be—the primary sexuality educa-
tors of their children. From the moment of birth, children
fearn about love, touch, and relanonships. Infants and toddlers
receive the beginnings of sexuality education through exam-
ple when their parents talk to them, dress them, show affee-
tion, play with them, and teach them the names of the parts of
their bodies. As children grow, they continue to recetve mes-
sages about appropriate behaviors and values as they develop
relacionships within their family and the social environment,

Not only do children learn about scxuality through
their obscrvations and relationships with parents and farmi-
lies, but they learn from sources outside their homes.
Friends, teachers, and neighbors; television, music, books,
advertisernents, and toys teach them about sexual issues. The
process of sexual learning with parents and famulies can be
supplemented by planned learning opportunities in church-
es, synagogues and other places of worship, community and
vouth agencies, and schools.

Recent polls indicate that most young people look to
thelr parents as their most important source of information
about sexuality. Friends are the second most important
source, school courses rank third, and television 15 fourth.
More than two-thirds of younyg people have talked to their
parents about sexuality. Among the adults polled, 2 much
snraller number learned about sexuality from their own par-
ents (21 percent from the mother, 5 percent from the
father), yet two-thirds of these aduls have talked with thar
own children about sexual issucs. In numerous studies, most
parents report that they are uncomforwble discussing sexual
wssnes with their children-—and welcome assistance from

maorc F(_)]"ITIE].I pI'(}gI“leﬂS.
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AND ANSWERS

WHAT ABOUT SCHOOL-BASED
SEXUALITY EDUCATION?
School-based sexuality education programs comnducted by
specially trained educators can add an important dimension
to children’s ongoing sexual learning. These programs
should be developmentally appropriate and include such
issues as self-csteem, family relationships, parcnting, fricnd-
ships, values, commuanication techniques, dating, and deci-
sion-making skills. Programs must be carefully planned by
gach community in order o respect the diversity of values

and beliefs present in a classroom and commniumnity.

WHAT ARE THE GOALS

OF SCHOOL-BASED
SEXUALITY EDUCATION?
The primary goal of sexuality educadon is the promoiion of
adult sexual health. Sexuality education secks to assist young
people in understanding a positive view of sexuality, provide
them with information and skills about taking care of their
sexual health, and belp them acquire skills (o make decisions
now and in the future,

Comprehensive sexnality education programs have four
main  goals: {1} to provide accurate formation about
human sexuality; (2) to provide an opportunity for young
people to develop and understand their values, attitudes, and
beliefs about sexuality; (3) to help young people develop
relationships and interpersonal skills, and (4) to help young
people exercise responsibility regarding sexual relationshps,
including addressing abstinence, how to resist pressurcs to
become prematurely involved in sexual intercourse, and
cncouraging the use of contraception and other sexual
health measures.?

DOES THE FEDERAL GOVERNMENT
REQUIRE SEXUALITY OR HIV
EDUCATION?

There is no federal law or policy requiring sexualicy or LIV
prevention educaton. Rather than dictating sexuality cdu-
cation and its content, the federal government has been
explicit in 1ts vicw that 1t should not control the content.
While the statutes were not established solely in regard to
sexuality education, four federal sttutes preclude the feder-
al government ffom prescribing state and local curriculum
standards: the Department of Education Organization Act,
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Section 103a; the Elementary and Secondary Educadion
Act, Section 14512; Goals 2000, Secdon 319(bY; and the

General Education Provisions Act, Section 438,

DO STATES REQUIRE
SEXUALITY OR HIV EDUCATION?
Twenty-two states and the District of Columbia require
schools to provide both sexuality and STI/HTV education
{Alabama, Arizona, Declaware, the District of Columbia,
Florida, Georgia, llinos, Towa, Kansas, Maryland,
Minnesota, Nevada, New Jersey, New  Mexico, North
Carolina, Rhoede Island, South Carolina, Tennessee, Texas,
Utah, Vermont, Virginia, and West Virginia). An additional 15
states require schools to provide STDVHIV cducation
(Arizona, California, Connecticur, Idaho, Indiana, Michigan,
Missouri, New Hampshire, New York, Ohio, Oklahoma,
Orcgon, Pennsylvania, Washington, and Wisconsin). Thirteen
states do not require schools 1o provide either sexuality or
STD/HIV prevention education  {Arkansas, Colorado,
Hawaii, Kentucky, Louisiana, Maine, Massachuserts,
Mississippi, Montana, Nebraska, North 1akota, South

Dakota, and Wyoming)

WHAT SHCULD BE INCLUDED
IN SCHOOL-BASED
SEXUALITY EDUCATION?
The National Guidelines Task Force, composed of represen-
tatives trom 15 national organizations, schools and universi-
ties, has identified six key concept areas that should be part
of any comprchensive sexuality cducatdon program. These
are: human development, relationships, personal skills, sexual
behavior, sexual health, and society and culture, The
Nutional Guidelines Task Force wssued Guidelines for
Comprehensive Sexwality Education in October 1991, which
include informadon on teaching 36 sexuality-related topicy

in an age-appropriate manncr.”

WHAT IS THE CONTENT OF

SEXUALITY EDUCATION PROGRAMS?
The content of sexuality education varies greatly depending
on the community and the age-level of the students in the
program. The most commonly and thoroughly covered top-
ics (in order) are body image, reproductive anatomy, puber-
ty, decision-muaking skills, familics, abstinence, STDs and
HIV/AIS, sexual abuse, and gender roles.”

Of the 26 states that require abstinence instruction,
only 14 also require the inclusion of other information on
contraception and pregnancy and disease prevention
fArivona, Califormia, Delaware, Georgia, llinos, North
Carolina, Oklahoma, Oregon, Rhode Island, South
Carolina, lennessee, Vermont, Virginia, and Washington) .

‘Twenty-seven states and the District of Columbia
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require that schools provide family lite education, include
information about child development, dating, cxplanation
of family responsibilities and interpersonal relationships
{Alabama, Arizona, Arkansas, California, Connecticur,
Delaware, the District of Columbia, Florida, Georgia,
Hhnos, Indiana, Towa, Lowsiana, Maryland, Minncsora,
Nevada, New Jersey, New Mexico, North Carolina,
Orcgon, Rhode Tsland, South Caroling, Tennessee, Texas,
Utah, Vermont, Virginia, and West Virginia).”

Thirty-one sates and the District of Columbia require or
recomnend the inclusion of decision-making skills instruction,
suchy as resisting peer pressure, setting limits during dates, tcach-
ing that it s wrong to make unwanted sexual advances, and
cncouraging personal responsibility and respect for others
{Alabama, Arizona, Arkansas, California, Colotade, Delaware,
the Thstrict of Columbia, Florida, Georgia, linos, Towa,
Louisiana, Marvland, Massachusetts, Minnesota, Montana,
Nevada, New Hampshire, New Jersey, New Mexico, New
York, North Carolina, Oklahoma, Ovegon, Rhode Tsland,
South Cyroling, Tennessee, Texas, Utah, Vermont, Virginia, and
West Virginia).® Five states prohibit or restrict discussion of
abortion {Connecticut, limots, Louisiana, Michigan, and South
Carolinad and only Vermont and the District of Columbia
require that discussions of abortion be included.” Fight states
require or recommend teaching that homoes. xuality is not an
acceplable lifestyle and/or that homosexual conduct is a crimi-
nal offense under state law (Alabama, Arizona, Georgia,
Touisiana, Worth Caroling, South Caroling, Texas, and Virginta),
whereas one state (IlRhode [sland) requires that schools teach
respect Tor others regardless of sexual oricntation.™

WHO DECIDES THE CONTENT
OF SCHOOCL-BASED
SEXUALITY EDUCATION?
Many states have advisory commuittees. Thirty states have
established 2 state school/community advisory committec
to develop, review, or rccommend appropriate sexuality
education matcrial and concepts tanght at various grade
levels. These advisory committees reflect the recognition by
states that programs are best developed with diverse input
from external agencies and representalives. Such input also
helps to develop community support for programs and to
Minumnize Negatve reactions from sectors unfamiliar with

programs.

IS SEXUALITY EDUCATION
EFFECTIVE?
Comprehensive appreaches to sexuality edueation have been
shown to be successful at helping young people postpone
mtercourse andd use contraception and STD  prevention.
Rescarch shows that effective programs provide modeling and
practicc in communicaton and negotiation skills; reinforce
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clear awel appropriste values to strengthen mdividual values
and group norms against unprotected sexual activity; focus on
reducing sexual risk-taking behaviors; use social learning the-
ories (that focus on recognizing social influences, bolstering
health-positive values, changing group norms and building
social skills); employ active learning methods of instruction to
provide students with the information they need to assess risks
and avoid wnprotected intercourse; and include activities that
address soctal and media ifluence on sexwal behavior.” An
international study of sexuality education programs found that
the best outcomes were obtained when education is given
priot to the onset of sexual activity and when information
about both abstinence and contraception and STTY prevention
was given. Lhe same study also found thar sexualicy education
does not encourage scxual experimentation or increased

activiry.”

DO ABSTINENCE-ONLY
PROGRAMS WORK?
Abstinence-only prograns have not been found to be cffec-
tive in helping young people o postpone sexual involve-
ment. Three studies of abstinence-only programs have
appeared in the scientific literature. The first study found no
sigmificant impact on the initiation of intercoursc at the six-
month follow-up. The other two studies exantined post-test
data collected only six weeks after the completion of the
program. The post-test found that neither those young peo-
ple who received the abstinence-only program or any
members of the control group imtiated intcrcourse during
the six-week period. A review of the existing published lLt-
erature on sexuality cducation in Public Health Reports con-
cluded: “There 15 not sufficient evidence (o determine if
school-based programs that focus only upon abstinence
delav the enset of intercourse or affcct other sexual or con-

wraceptive behaviogs!™"

CAN PARENTS EXCUSE THEIR
CHILDREN FROM SEXUALITY
AND HIV EDUCATIQN?

Yes. Whether it is for sexuality education or HIV/AIDS pre-
venton cducation, states specifically provide parents with the
option of removing their children from the classes or states
defer to local decision makers to provide that option to par-
ents. Neardy alf local school districts have provisions for stu-
dents opting out of sexuality education classcs.” However,
fewer than 3 percent of parents remove childien from thesc

educational programs.

WHOC SUPPORTS
SEXUALITY EDUCATION?
The vast majority of Amecricans support sexuality educa-
tion. In every public opinion poll, mare than cight in 10
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parents want sexualily education taught in high schools.”
Support for HIVAATDS prevention education is even ligh-
er. Ninety-five percent of parents think public schools
should have an HIV/AIDS prevention education program.

Moreover, many youth, cotmnunity, and national organi-
zations have adopted polictes supportive of sexuality educa-
tion, More than 90 prominent national organizations have
joincd together as the National Coaliton to Support
Sexuality Education committed to assuring that all youth will
reccive comiprehensive sexuahty education by the year 2000
(A Fact Sheef on the coalition is available from SIECUS.)

This Fact Sheet was compiled and wnitten Iy Daniel Daley, SIECUS
director of public poficy.
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Congregations in Conflict:
The Battle Over Homosexuality

Keith Hartman

Rutgers Lniversity Press
New Brisnswick, N)
195pp., 1996
§24.95

Keith Hartman, the author of Congregiiions
in Conflizt, states in the preface of this timely
book that “homosexuality is the most divi-
sive element facing the Church today. .. [TL
stirs Up passionate conwictions [und] threat-
¢ns o mrn members of the same [aith
against each other. Tt calls up basic ques-
tioms about what it rieans w be a Christan
[and] how to know right from wrong” 1le
pointedly asks: “Docs the Chuwh reflect
God’s will... or the traditions of a socicey?”
and “Are good Christins allowed ¢o think
for themsclves on moral issues?”

Mr. Hartman sceks apgwers o these
questions through case studics of nine church
bodies i the Raleygh/Tharham/Chapel Hill
Reescarch Triangle of North Carolina: twa
Southern Bapest, two Quaker Moeetings, one
Methodist, one Catholic, one Episcopal, onc
Metropolitan Community Church, and the
[ike Uriversity Divinity School.

e found hat each church approached
controversy in a different way, How this
plays ouc is af the very heart of the book.
Several examples follow:

Fairmont Methodist Chorch

The members of an adult Bible study class
at the Fairmone Methodise Church were
shocked when their recently appointed
minister marched with the local Gay and
Lesbian Pride Parade to the wnes of “hust
As 1AM and “Jesus Loves Mo As a result,
they started a campaign o have him
remeaved by the local bishop.

From the titme of his appolutment, the
minister had made it clear that he believed
the church should stamd om the front lines
seeking social justice. The church was pleased

with his stance untii he approached the issuc

ol homosexuality. lollowing a Iong series of

fortums to help the congrepation understand
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homosexuality, the young wembers of the
church decided to support the minister.
However, e was eventually ousted by
the older members of the church who con-
rolled the budget. No other church in the
Conference will risk takiog him,

Pullen Baptist Charch
The long-time mindster of the Pullen Baptisc
Church also marched with the Gay and
Leshian Pride Darade. As a resule, he and Tus
witt: were promptly fired from the facully of
the Southern Baptist Sermmary.

Because this chureh had a long history of
working for sodal justice in unpopnlar cans-
o, 13 leaders decided to organize forums o
discuss homesexualing in relatfon o the
Bible, civil righrs, and personal feelings.

They wore soon put to the test when
two respected male members of the congre-
parion asked the minister to officlate at «
blessing of their union. Tinding no scriptur
al ohiections and undemtanding the denot-
ination’s belicf in the antonomy of the local
church, the congregaton approved the
request. It was, however, followed by an
avalanche of protests of nuighboring Baptist
churches and individuals,

The church was eventually exchaded
from fellowship in the local, state, and
national Southern Baptist Conventons. Bur
the results were not totally negative. Only a
fow members left the church. And the con-
gregation was soon welcomed by the
Aunerican Baptist Churches USA.

Quaker Meetings

Twe Quaker Meetings report the proces
they followed as they sought the wuth abowt
homosexualivy. In considering whethoer or
not to bless a Ceremony of Conunitment,
the hapel Hill Friends Meeting asked these
guestions: Why do we celebrate marriage in
the first place?™ and “How do we judpe
whether a relationship 1 good or bad?” and
“What does it really mean for two people o
marey?”

The Turham Friends Meering discussed
questions such as Mo we welcome same-sex
couples?”™ “Tlo we support gay and lesbian
members and their families?™ “Do we appre-
clate the openness of gay men and loshians as

they share their lives with usi”

The case scudies make fascinating read-
ing, The reader has a sense of really know-
ing the people involved: who they are n the
community, how their life experiences
affected their opinions, how they truly felt

about the specific situalions.

Dealing with Controversy
Although  the  autlior rccognizc.s the risk
ivolved in giving adwvice, he proposes six
watys 10 [ace such controversies:

1. Expect a split among generations.

2. A ministet has a better chance of provail-
ing if he has served a long time and has
gained the confidence of members.

3. A minister should seck the advice of the
congregation before undertaking a conto-
versial dssuce.

4. AWl parties shonld agree I advance w
the details of the decision-making process.
5. Porums should serve as a search for wruth
as apposed for the place for a debate,

f. Participants should dhink of what bimnds
them together as a conumunity of aith,

A parucularly Intercsting chaprer s
ttled “Nenominationa] Owverview!” It traces
the actions of cight denominations as they
develop an official policy on homosexuaiicg
There are also helpful footnotes and a
detailed mmdex.

The iwwes i this book wAll reach the
agendas of churches as gay men and lesbians
are ipcreasingly accepted by individuals and
groups. Tn facr, polls show the majority of
Americans beliove in nondiseriminagion in
civic matters, Such belieft will undoubtedly
spill over nto organized religions.

Many see this as a time for church lead-
ars to search for the truth and to learn
Gods will in the face of major socictal
changres. Me. Hartman's book  provides
extemely wseful informatton for all of us
who care about the relationship hetween

organized religion and sexual orientation,

Rivtenind by Elma Phillipsen Cole, whe & a sex-
wality cdwcation consuliant for organizations
througiaur the Linited States. She wrore the dap-
fer on lhe Role of Religions Ovrganizatiors™
the hoak The Challenge
Lducation. A member of the Board of 1irectors
of SIECLS, she resides in New York City,

of  Sexuality
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GENERAL BOOKS

A More Perfect Union:
Why Straight America Must
Stand Up For Gay Rights

Richard D. Mohr

This book cxarnines the American 1deal
of equal justice under the law and the belef
that all people arc created equal. lssues
include equality, civil righus, and sexual pri-
vacy from a gay and lesblun perspective,
1994, 120pp.; $15.00, Beacan Pross, 23
Beacon Street, Boston, MA 02108-2892;
BM/631 8571,

Breaking the Silence;
Human Rights Violations
Based on Sexual Orientation

Amnesty International USA

This report from Armesty International
discusses instances of human righes violations
based on sexwl orientation, and offers ree-
ommendations for protecting the lives of les-
bians and gay men, The bookler includes a
“Universal Declaration of Human Righes”
which outlines the position of Amnesty
Intervational. 1994; 33pp.; 56.00, plus $2.00
shipping and hundiing; Ammesty Internationad
USA, National Office, Publications, 322
Eighth Avenue, New York, NY 10001;
212/807-840K).
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Christianity, Social Tolerance,
and Homosexuality

John Boswel!

This comprehensive study of homosex—
wality traces changes in public actludes
through medieval history [Cexamines popu-
lur Titerature for and against homosexualicy,
as well as legal, lceriry, theological, arosac,
and scientific historical evidence. 1t also pro-
videy insight into meodemn attitudes toward
homosexualicy. 1980; 409pp.; $19.95/ paper-
back; University of Chicago Press, 5801 Ellis
Avenue, 4th Floor, Chicago. [ 60637,
800/621-27306.

Conduct Unbecoming:
Gays & Lesbians
in the U.S. Military

Randy Shifts

This history of gays and leshians in the
U.S, military was wriwen by Randy Shilis,
the late author of the much-heralded book.
Aud the Band Played On, a chronology of the
AIDS eptdemic in the United States, The
serenglh of this more recent boek lies in the
personal storics of the many gavs and los-
bians whe have served proudly in the mili-
tary. T1e conducted over 1,100 imerviews for
the book, wcluding military personmel, their
familics and thar lawvers, as well us pelitical

activists and govermment officials involved

with this issue. 1994; 811pp.; $16.00/ paper-
back; Ballantime Books (A Division of
Random [Toused. 201 E. 30ch Strect, New
York, NY 10022; 212/751 - 2600,

Gay and Lesbian Youth
Gilbert Herdt, Editor

Broadly based and comprehensive in
scope, this book explores the identties, situa-
tions, and reladonships of gay and lesbian
vouth in a cross-cullural context. The diffi-
cultics encountered by gay and lesbian vouth
are discussed. 1989: 335pp,; $19.95; Haworth
Press, 10 Alice Sercet, Binghamton, NY
13904-1580; 800/342-9678,

Hearing Us Qut:
Voices from the Gay
And Lesbhian Community

Roger Sutton
Photos by Lisa Ebright

With a forward by writer ML T Kerr and
many photographs, this resource offers a pos-
itive, rich wiew of the gay and lesbian com-
rwnity. Fach chapter of the book is devoted
to the story of an individual with a wnique
perspective on the gay and leshian communi-
ty and the issues it faces. Aldhough this book
s desgmed for gay and lesbian youth, it is a
viaduable resource for parents, educators, and
other concerned individuals. 1994; 128pp.;
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$16.95; Litde Brown & Co., 200 West Strect,
Waltham, MA (12254; 800/759-0149),

Homosexuality:
Debating the Issues

Robert M. Baird and
M. Katherine Baird, editors

The essays i this volume offer opin-
ions on various issues relarng o homosex-
vality. The book is divided into tive parts:
the philosophical debate, cliology, criminal
law, the military, and rcligion. Each part
includes writings flom opposing  view-
poines. 1993; 282pp.; $16.95; Pronictheus
Books, 59 John Glenn Drive, Amberse, NY
14228-2197, B/ 421-0351.

Homosexuality in the Church:
Both Sides of the Debate

Jeffery Siker, editor

A serious atiemnpl to present disenssion
and debate, this resoutee offers viewpoints on
the inclusion and recognitdon of gay and les-
bian Christdans within their churehes. Iwues
addressed include the Bible and homosexuai-
irw, the owdination of gay men and leshians,
and heterosexdstn. The appendix to the book
is ttled “Selected Denominational  Stute-
ments on omosexualie?” Tt includes the
official statements of six churchies on homo-
sexuality. 1994; 211pp.; $16.99; Westminster
John Knox Press, 1) Witherspoon Street,
Louiswille, ITY 4202.1396; 800/227-2872.

Lesbians, Gay Men,
and the Law

William B. Rubenstein

Tart of the “Taw in Context” series, this
hook offers comprehiensive information on
Tegat tssues for gay man and lesbians, Topics
include sodomy laws, coming out, censor-
ship, workplace issucs. legal recogniton of
gay and leshian relationships, and parencdng.
The book makes use of court cases, ordi-
nances related to gay and leshian issues, and
reprings from journals, books, and other
sources. 1993; 308pp.; $30.00k The New
Press, 3000 Iifth Avenue, Now York, INY
T 10, 212/629-8802.
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Looking at Gay
and Lesbian Life

Warren J, Blumefefd
and Diane Raymand

Encyclopedic in scope, tlis resource pro-
vides an overview on numerous toplcs
including politics, culture, homophobia and
its relationship tw other prejudices, cdology,
and human sexualiy, 1988; 416pp.; $12.93:
DBeucon Press, 25 Deacon Street, Boston, MA
2108, 617/742-2110.

Out With It
Youth Cornmunicatian

This anthology of articles by gav and
straight teens on homesesmality is published
by Youth Communication, a New York Citv—
based writing program that has published
teen writers since 1980 Articles are on such
subjects as homophobia, coming o, and
friends and farmily. Also included o this book
i an extensive chapter om teacher resources.
1996; 115pp.; $8.00: Youth, Conununication,
144 Wesc 27U Street, Now BR, Now York,
INY 10001; 212/242-3270.

Permanent Partners:
Building Gay and Lesbian
Relationships That Last

Betty Berzon

This book offers clear, compassionate
advice and counseling on the internal and
external problems faced by gay male and les-
bian couples as they try o create a dife
together. Real-life examples are drawn fromn
the author’s professionad practice. Te will help
couples improve their communicaton and
affirm their love and comminrent, 1988;
334pp.; $13.95; Penguin Books, 375 Hudson
Street, New Yook, NY 10014: 212/366-2000.

Report On the First
Lesbian/Gay/Bisexual/Transgender
Youth Empowerment Speak Out

American Friends Service Committee,
Bridges Project

This repart documents the 1993 Youth
Empowermenr Speak Out {(YES), a meel-

ing of over 2,000 youths and youth sup-
porters who pathered to discuss issues relat-
ing to lesbians, gays, bisexals, and transgen-
dered vouth. The goal of the meeting was
10 open up Mnes of communication vesuli-
ing in pesitive change. 1993; 15pp.; $4.00
plus postage and handhing; Lridges Project,
American riends Service Commitree 150
Cherry  Street, Philadelphia, PA 19102;
215/241-7133,

Setting Them Straight:
You Can Do Something
about Bigotry and
Homophobia

Betty Berzon, Ph.D.

Whether a lesbian or gay person 1s fac
g religioos prejudice, a relative’ insensi-
tivity, or outright hostility, this book shows
them how tw respond, how o ke conrrol
of their feelings, and how to direct the oul-
vome of the encounter. It includes sections
on why people hate, the origing of preju-
dice, how to channel anger, the answers to
the rhetoric of bigotry. and how to prevail
m homopbobic encounters. 1996; 262pp.;
F10.95/ paperback; Penguin Books, USA,
Inc., 373 Hudson Street, New York, NY
106014, 212/645-3121.

School’s Qut:
The Impact of Gay
and Lesbian Issues

On America’s Schools

Dan Woog

Written by a journalist. this book
exanines gay and leshbian individuals and
issues as they atfect schools, Part One tells
the stories of people  including nurses,
teachers, coaches, and adminisiruwors —who
have worked for the inclusion of gay and
lesbian issues in schools, Part Two looks at
places where batdes have been fought over
pay and lesbian issues in the schools. Part
Three details programs designed o address
the lssues of gay and lesbian students, gry-
straight groups, curricula, and the student
press. 1995 3B3pp.: $11.93; Alyson
Publications, EQ. Box 4371, Los Angeles,
CABO0TS; 215/871-1225.
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Two Teenagers in Twenty
Ann Heron, Editor

An expanded version of Ome Teenager In
fen, this book s a collection of writings by
gay and leshian youth. The vourh framred in
the book come from all over the United
States and describe a wide variety of experi-
ences and feelngs related wo their sexval ori-
entation and coming oul. 1994; 18opp.,;
$17.95; Alyson Publications, QL Box 4371,
Los Angeles, CA QUU78; 213,/871-1225,

Unrepentant,
Self-Affirming, Practicing:
Lesbian/Bisexual/Gay Pecple
within Organized Religion

Gary David Comstock

The words “unrepentant,” “selfaffim-
mg,” and “practicing” are ternw thar many
religious bodics have writlen into their for-
mal positions o describe the type of leshians
and gavs who are wof accepted i their con-
gregations  (rather, they most be “sebf-
reprouching” “self-denying.” and “celibate™).
This book leoks at 27 recent empirical stud-
ies of gays and leshians in organized religion
and another ten “religion-related studics”
1996:; 32%9pp., $29.95; The Contnuum
Publishing Company, 370 Lexingdon Avenue,
New York, NY 10017; 212/953-5858.

BISEXUALS

Bisexual Politics:
Theories, Queries, & Visions

Naomi Tucker, editor
with Liz Highleyman
and Rebecca Kaplan

This collection of essays examines the
politics of bisexuality, placing emphasis on
issues and advocates. The role of bisexualicy
as it relates to sexual orientation and 1denti-
ty is a theme of the collection. Appendices
nclude an overview of biscxual actvism in
the United States. 1993 35Bpp. 814.95;
Harrington Park Press, 10 Alice Street,
Binghamron, NY 13904-1380; 800/342-
9678,
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An Annotated Bibliography
Robyn Ochs

This pamphlet lists nonfiction, biogra-
phies, and fiction that have biscxual concent
or themes. Most are LToglish-language
boolks. 1995; 5 pp.; $1.00; Bisexual Resource
Center, PO, Box 0639, Cambridge, MA
02140; 617/424-9595.

Vice Versa:
Bisexuality and the Eroticism
of Everyday Life

Marjorie Garber

Drawing on a broad range of examples
of bisexuality in history, Berature, filny, and
contemporary culture, this book. explotes the
subject from a caleunal context and offers an
expansive perspective on the role of bisexu-
ality in society, 1995, 606pp.; $30.00; Simon
and Schuster, 200 (d Tappan Road, (1d
Tappan, NJ O07675; 8K/ 223-2336.

GAY MEN

Gay and Gray:
The Older Homosexual Man

Raymond M. Berger, Ph.D.

Neow in its second edition, this book
builds on previous rescarch to cxamine the
depth and complexity of aging among pay
men. Consisting of interviews and question
naires, the book breaks the stercotype of
older gay men as not well adjusted to che
aging procesy. Chapters include “ Age-Statuy
Labelng in Homosexual Men” “Sexunal
Acitudes and Behavior in Midlife and Aging
Homosexual Males,” and “Older Lesbians
and Gay People: A Theory ot Successtul
Aging” 19960 333pp.: $14.95; Haworth
Press, Iuc., 10 Alice Street, Binghamton, NY
13904-1580; 800,342-9678,

In the Life:
A Black Gay Anthology
Joseph Beam, editor

This collection of writings by 29 black

authors explores whar it means to be a

black gay nuale in today’s world. Lo reflects
the atfirming powcer of coming Logether to
build a stronpg community, 198G; 253pp,;
%8.95; Alyson Publications, RO, Box 4371,
Los Angeles, CA BI078; 213/871-1235.

Reviving the Tribe:
Regenerating Gay Men’s
Sexuality and Culture in the
Ongoeing Epidemic

Eric Rofes

This book creates an honest portrait of
contemporary gay men’ hves as the ATDS
epidetnic continues. The three major sections
of the book are “Restoring Mental Health,”
“Reclsaming Sexuality” and “Regencrating
Comrmumity” The author looks ar the com-
munal culture of the gy male and outhines
ways Tor it to reorder iny priorites and redi-
rect its actvism, 1996; 318pp.: $14.95/paper-
back: $29.95 hardcover; The Haworth Press,
Inc., 10 Alice Streer. Binghamton, NY
13904-1580; 800/ 342-9678.

LESBIANS

The Lesbian Almanac

The National Museum & Archive of
Leshian and Gay History

This reference was compiled hy the
Natonal Muscurn and Archive of Lesbian and
Gay History It includes derailed informagon
on leshian participation in art, hasiness, educa-
tion, film, medicing, homne and farmily, Titera-
ture, the media, the military, the govermmnent,
religion, and sports. [c alse includes detailed
mformation on sexwdity and headth dssues,
534pp.; $16.95; The Berkeley Publishing
Company, 204 Madison Avenue, New York,
NY 1016; 212/951-88041.

Lesbian Couples

D. Maritee Clunis and
G. Dorsey Green

In describing the pleasures and chal-
lenges ol being part of a rclationship, this
guide discusscs stages of romance, conflict,

commitment, collaboration, work, money,
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time, coming our to farmily and friends,
MONGHZANTY -NOTHIONOZANY,  SEPALALENess
and togethemess. IE pays special attention to
differences in ruce, class, age, and physical
abilitics, 1988; 2a0pp: F12.95; Seal Press,
3131 Western Avenue, Suite 410, Scattle,
WA 98121 200/283-7844.

The Lesbian Family Life Cycle
Suzanne Sfater

An indepth examinagon of lesbian fami-
Iy life, this book identifies fve stages of the
esbian famby life cycler "formation of the
couple,” Yongoing couplehoad,” “the middle
vears,” “generatviey,” and “lesbim couples
over 63,7 The book providos a close Took at
each stage. Also ncluded iy background
information about lesbian sexuality, lesbian
miothers, and the formation of lesbian famm-
lies, 1995; 265pp.; $25.00; The Free Press,
Order Deparument, 200 Old Tappan Road,
CHd Tappun, NJ (7673; 800/223-2356.

What Is She Like?
Rosa Ainfey

Examining lesbian idendties from the
195(s w the 1994k, chis book explores
numerous aspects of lesbian sexualive. Chap-
ters include “History & Sexology: Pefinitions,
Legislation, and Popular Notians,” “Lesbian
Looks: Buteh, Femmme, Kiki and “Work &
Leisure: Living the Life and Making a Living”
Each chapter s followed by interviews which
represent 4 range of opinions, styles, and expe-
riences. 1993 232pp.; $12.95: Casscll
Publishing, 213 Park Awvenue South, New
York, NY 104003; 2127971 7200,

PARENTS AND PARENTHOOD

Considering Parenthood
Cheri Pies

This resource iy designed to assist lesbians
comsidering patenthood. It explores assues
such s building a family, single parenthood,
adoptiom, reproductive echnology, and Jlegal
and fAnancial comcerns. 1988; 274pp.; §9.30;
Spinsters Book Ce., RO. Bex 410687, San
Francisco, CA 94141, 4157558 9586,
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The Final Closet:
The Gay Parents Guide For
Coming Out To Their Children

Rip Carley

This book s intended to help gay and
lesbian parents come out o their children,
Psycholopical and emotional issues are
addressed, and the well-being of both
the parents aud children is kept in mind.
199 176pp.; $8.95; Editech Press, PO
Box 611085, Norch Miami, FL 33261;
301/940-4746,

Lashian Mothers

Elfen Lewin

This book covers many aspects af leshian
parenthood, inclading legal issues, mother/
father roles, and partner reladomships, The
book includes interviews with mothers, An
index and bibllography are also mchaded.
1993; 232pp. §13.95% Cormell University
Dress, Sage Howse, 512 Last State Smect,
Tthaca, WY 14851-0250; 607/277-2338.

Now That You Know:
What Every Parent Should Know
About Homosexuality

Betty Fairchitd & Nancy Hayward

This challenging and  enligheening
guide for parents faced with the knowledge
that a son or daughuer s bomosexual dis
cusses the nature of homesexuality and i
effects on the lives of children. Tt provides
counsel on how to respond supportively to
gay sons and lesbian daughters. 1989
276pp.; $9.95; Larcourt Brace Jovanovich,
1250 6th Avenue, San ThHego, CA 92101
800/ 343-1918,

PROFESSIONALS

Bridges of Respect:
Creating Support for Lesbian
and Gay Youth

Katherine Whitlock

This s a resource designed to enable
youth workers to understand the young gay

males and lesbians who are part of their

chwsrooms, recrcational groups, and social
1984, 57,50,
Amertcan Friends Service Conuitree, 1301
Cherry Sirest, Philadelphia, PA 15102;
215/24 1 -70010,

service  apencies, 97pp-;

Death by Denial:
Studies of Suicide [n Gay
and Leshian Teenagers

Gary Remafedi, Editor

Thizs cdited compilation of articles
explores the difficuldes faced by vounyg peo-
ple who are strugeling with cheir sesal or-
entation and coming out. The risk of suicide
and suicidal behavior among gay and lesbian
vouth is disiussed at fength, and intervention
strategios are outlined. 19941: 203pp.; $9.93;
Alysan Publications. PO, Box 4371, Los
Angeles, CA 90D078: 213/871-1225,

Gay Issues in the Workplace
Brian McNaught

This book provides business people and
corporate managers wich a clear and concise
lock at how anti-gay bias impacts the entire
work force and harns corporate productivi-
tv. Topics include: whar gay people nced
from their enmployers to feel safe and valued:
how to effectively educate heternsexual
workers about gay isucs; how w respond to
the concerns of religiously comservative
employees and mermbers of the public; and
how to help gay vmployees trust the com-
pany’s commitment 10 crealt a productive
work enviromment. 1993; 151pp; $17.95; 50
Martinh Press, 175 Bifih Avenuoe, New York,
NY 10010; 212/674-5151.

Homosexuality:
A Practical Guide
to Counseling Lesbians,
Gay Men, and Their Families

Helen B. McDonald & Audrey Steinborn

This books is for counsclors and therm-
pists who do nat have extensive experience
working with sexual minority clients. Issues
include coming out, religion, gay and lesbiarn
vouth, parenting, HIV/AIDS, older lesbians
and gay men, and alcohel and other drug
abuse. 1990; 184 pp; $17.95; Contmumn
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GAY AND LESBIAN SEXUALITY AND RELATED ISSUES

TPublishing Company, 370 Lexington Avenue,
New York, NY 10017: 212/532-3630,

Journal of Homosexuality

John B DeCecco, Editor

Publivhed quarterly, this journal prosents
theoretical, empirical, and historical research
on homosexuality and includes sexnal prac-
tices and gender roles. 'The articles explore
the political, social, and moral implicatons of
human sexuality, and include unique per—
spectives from the disciplines of law, history,
and the humanities, $40 individuals, $93
organmizations, $16{ libraries. The Hayworth
Preys, 10 Alice Streer, Binghamton, NY
13904-153800; K00/ 342-9678,

Leshian and Gay Issues:
A Resource Manual for
Social Workaers

Hifda Hidalqo, Travis L. Peterson,
and Nataffe J. Woodman, Editors

This i3 a resource mannal for social
workers to help increase their understand-
ing of their leshian and gay male clicnts.
The first seerion s devoted to adolescents,
couples, lesbion wothers, the disabled, and
rural groups; the second focuses on instite-
tHoral interventions; and the third addresses
helping proiessionals examine homophobia,
1985; 220pp.; $16.95; Nadonal Assorciarion
of Social Workers, 7981 Eastern Avenue,
Silver Spring, MD 20910; B00/638-87949.

Lesbian and Gay Psychology:
Theory, Research, and Clinical
Applications

Beverly Greene and Gregory Mtterek,
Editors

This volume is pare of che Pepehological
Perspectives on Leshian and Gay Issues series,
which is sponsored by the Socety for the
Peychological Study of Lesbian and Gay Tssues,
a division of the American Paychological
Assoctation. The hook present research on
wide varicty of subjects, including lesbians and
plvsical appearance, interralized homophobia,
and relationship quality of gay, ledhian, and
heterosexual couples. 1994; 243pp.; $12.95;
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Sage Publicarions, PO, Box 5084, Newbury
Park, CA.91359; 805/499-0721.

Leshians of Color:
Social and Human Services

Hilda Hidalgo, Ph.D., ACSW, Editor

This book i a collection of articles by
lesbian women of color with particular
cmphasis on providing them with much-
needed social and human services. Sotne of
the articles are “For the White Social Worker
Who Wants to Know How w Work with
Lesbians of Color” “The Sodal Service
Needs of Loshians of Coler,” “Leshian
Efforts to Cud
Oppression,” and “Being Pro-Gay and Pro-
Lusbian in Straight Instilutions” 1995; 106pp;
F19.95/hardback; $9.95/paperback; Haworth
Press, Inc., 10 Alice Street, Binghamton, NY
13904-1380; 800/ 342-9678,

Latinas:  Chrganization

The Psychology of Sexual
Orientation, Behavior,
and Identity

Lowis Diamant and Richard D. McAnufty

This collecdon of research on the psy-
chology of sexual orientation hus a broad
scope. It includes work by contributors from
a mumber of different fields including psy
chology, psychiatry, reproductive biology,
sociology, and communication. Tt is divided
into these parts: “Theorctical Explanadeons ol
Sexual Orientation.” “Sexual 1dysfnctions
Nonclinical Populations,” “Clinical Disorders
of Sexual Behavior and Tdenting and *Sexual
Orientation and Social Tssucs”” 1995; 322pp.;
$115.00; Greenwood Press, 88 Post Road.
Westport, CT (0881, 203/226-3571.

Queer Science:
The Use and Abuse of
Research On Homosexuality

Simon LeVay

This book is a scentific and social
analysiy of research in the field of sexual ori-
entation, It examines the work of early sex
ologists as well as more recent work in the
fields of bruin waence, endocrinology, and

cogmtve psychology Tt discusses the views

of the sciendfic community and general
public on gays and leshians. 1996; 30pp.;
$23.00; MIT Press, 55 Tlayward Street,
Cambridge, MA 02142; 800/356-0343.

Serving Gay and Lesbian Youths:
The Role of Child Welfare
Agencies

Child Weftfare League of America

These recommendaton, developed from
a colloquinm held by the Child Welfare
Leaguce of Amernica, respond o the need for
stratcgics in implemendng programs and ser-
vices at youth serving agencies. Administracive
policy, child wellare pructice, and advocacy
recommendutions are included. 1991; 29pp.;
$6.93; Child Welfare Leaguc of Amncrica, 440
First Street, NJW., Soite 310, Washington, DC
20001-2085; 202/0638-2952,

Straight Talk About Gays
In the Workplace:
Creating An Inclusive, Productive
Environment For Everyone In
Your Organization

Liz Winfeld and Susan Spielman

This book provides suggesticns o Low
to create a workplace free of discrimination
against gays and lesbiuns. Domestic partner
benefits, TTIV/AIDS warkplace policies,
coming oul, and sexual orientation cducation
are discussed. The appendix includes addi-
tonal information on dommesde partner ben-
chits and HIV cesting policies. 1995; 216pp.;
$21.95: American Mansgemenr Association,
135 West 50th Street, New Yark, INY 10020;
212/586-8100,

ORGANIZATIONS

Asian AIDS Project
3040 4¢h Strect, Suite 401
Sun Prancisco, CA 94107
Phone: 4153/227-1389

Astrea Foundation

116 Fast 1éch Scree, Tth Floor
New Yorl, INY, 10003

Phone: 212/329-8021
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Bisexual Resource Center
PO, Box 639

Cambridge, MA 02140
Thone: 617/424-9595

E-mail: BRC@paniz.com

Black and White Men Together
1747 Connccticut Avenue, NW
Washingron, DC 2000%

Phone: 2027462 35399

Center for Research &

Gay Education in Sexuality
(CERES)

Paychology Building:

Roam 303

San Francisco State University
San Francisco, CA 94132
Phone: 413/335-1137

Gay American Married Men's
Association (GAMMA) and

the Gay Fathers, Lesbian Mothers
& Straight Partners Coalition

Box 50360

Washington, DC 20004

Phone: 703/348-3238

Gay & Lesbian Advocates
and Defenders

(GLAD)

PO Box 218

Baston, MA 12112

Phone: 617/426-1330

Gay Men’s Health Crisis
10%est 20ch Sweet

New York, NY 10011

Phone: 212/B07-6655
(TTIV/AIDS information hotline)

Gayellow Pages

PO Box 533 Village Statton
New York, NY 10014
Thone: 212/674-0120

Hetrick Martin Institute
2 Astor Place, 3rd lloor
New York, NY 10003
Phone: 212/674.2400

AUGUST/SEPTEMBER 1996

Human Rights Campaign
1101 i4th Street, NV
Washington, [ 20005
Phone: 202/628-4160

International Gay

and Leshian Archives
PO Box 69679

West Hollywood, CA 90069
Phoner 310/854-0271

Lambda Legal Defense
and Education Fund
666 Broadway, 12ih Floor
Mow York, NY 10012
Phone: 212/9953-8585

Leshian Historical Educational
Foundation, Inc,

asbian History Archives, 2O Box 1258
New York, NY 10001
Phone: 718/768-3953

Lesbian Rights Project
1370 Mission Street, 4th Floor
San Franciseo, CA 94103
41556210505

National Advecacy Coalition

on Youth and Sexual Orientation
1711 Commecticur Avenue, NJW, Suite 206
Washington, DC 20009-1139

Phone: 202/319-739

National Black Gay and Leshian
Leadership Forum

1219 5. Laldrea

Los Angeles, CA 90019

Phome: 213/964-7820

National Coalition of
Black Leshians and Gays
Box 19248

Washingron, 12C 20036
Phone: 202/337-04%4

National Gay and
Lesbian Task Force
2320 1 7th Streer, NW
Washingron, 13C 20009
Phane:r 202/332-6483

RELATED IS5

Mationali Latino

Leshian and Gay
Organization

1612 K Street, NV Suite 500
Washington. 13C 20006
Phone: 202/4606-8240

Parents, Families and Friends
of Lesbians and Gays
(P-FLAG)

1107 ldth Sereet, NW. Sutte 1030
Washington, C 20005

Phone: 202/638-4200

People for the

American Way

2000 M Sureel, NW, Suare 400
Washingion, O 20036
Phone: 302/467-2338

Project 10

7850 Mekrose Avenue
Loy Angeles, CA 90046
Phone: 213/651-5200

SAPPHEX

14002 Clabhouse Circle, No. 206
‘lampa, FL 33624

Phone: 813/961-6064

Senior Action in a

Gay Envirenment

305 7Tth Avenue, 16th Floor
News York, NY 10001
Phone: 212/741-2247

Sexual Minority Youth
Assistance League

355 /2 Permsylvania Avenue, S.E,
Washington, DC 20009

Plione: 2027 346-5940

Sexuality Information
and Education Council
of the United States
{SIECUS)

T30 West 420d Streeg

Suite 330

MNoew York, Y 10036-7802
Plhone: 212/819-94770
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