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Values are the motivational forces that
drive our lives. They do not come about
within us by accident or by sheer luck.
There is a design by which they are
formed at the very center or core of our
being.

This process of value formation for some people may
be quile intentional and may constitute a primary func-
tion of their spirituality. That is to say that values can be
sclected, nurtured, cultivated, and brought to a stage of
fruition as one aspecl of one’s growth and maturity.

On the other hand, values may emerge in people’s
lives simply as a result of the developmental influences
that have dominated or dirccted their behaviors — in-
fluences such as the family of origin, the culture into
which they are born, or the religious institutions that
contribute to the nature or type of their inner journeys.
It is, in fact, possible for such influences to be so pow-
erful in an individual’s development that there may be
lide or no intentional selection of value patterns. What
then emerges, within that person, is a clear set of held
and practiced values, but values that are not held or
practiced within a context of reflection and ongoing val-
ucs formation,

Unfortunately, only when the latter is the case, is il
possible for us o reach and grow through adulthood
with value systems that are entircly appropriate for each
level of our development. Although our value systems
begin largely as 2 part of our natural endowment, they
have Lhe potential for growth, change, and development
as life proceeds.

Values Clarification

Sevcral decades ago, the term “values clarification”
entercd our vocabulary. The term itself suggests that -
values are never absent. In fact, the inner, motivational
forces that drive our lives, even though we may choose
not o name them, always exist.

Values clarification, then, is a self-conscious, self-ex-
amining process of self-discovery that helps us to dis-
cern the content of the inner motivational forces that
make us who we are. Another way of stating this is W

say, that values clarification is a process of self-examina-
Lion, self-evaluation, self-regulation, self-correction, and
finally self-affirmation, uaderstood by some as maturity,
integration, or inner peace. No matter what words are
chosen to describe the resull of this process, il is (he
more or less ideal condition of being conflict-free and
content with the degree to which one’s inner aspirations
match one’s external behaviors, It is, for the most part, a
staie of being satisfied with the level of consistency
achieved between one’s elevated, cthical, and other-re-
garding values and the way in which one lives one’s life.

The Delicate Balance Between Highly-Regarded
Values and Behaviors

The delicate balance between highly-regarded values
and bchaviors is rarcly a guarantecd, unallcrable, sicady
state. It can be influenced mightily by other people, sit-
alions, the slate of one’s spiritual and physical health,
and by critical socialization factors, such as marriage,
{riendship networks, and the interactive patterns created
by employment. At times, such facters encourage us 1o
advance in our values formation, but, regretfully, they
also may cause us to regress.

How we behave sexually is the result of values self-
consciously selected and cultivated or of values that we
appear to select but which are actually determined by
the patterns of behavior that we literally “fall into.” Al-
lowing oneself to “fall into” behavioral patterns is, of
course, in itsell a values cholce — one occuring in 4
nonreflective context. That is, it is one that totally avoids
the above cycle of self-examination, self-evaluation, self-
regulation, scli-correction, and self-affirmation,

Rules, Including “Just Say No”

From 2 very early stage in life, people seek guidance
in ascertaining acceptable rules (or governing their sex-
ual behaviors. ‘l'cenage agony olten runs long and deep
with regard to this struggle, and the parental terror that
one's children will “break” the rules and “get into
trouble” is a constant in many cultures throughout the
world,

QOver the years, SIECUS has endeavored to address
this agony and Llercor by means of informed and effective




sexuality education. Bul, there has been resistance.
Many times, this resistance has taken the form of pas-
sive, uninvolved indifference; but it has also taken the
form of active ¢riticism and outspoken opposilion.
Whenever and wherever resistance has been expressed,
whether passively or actively, there has been the fear
that someone was planning to tamper with the rules —
rules that have not been clearly agreed upon. Some
people in our society would rather leave these rules un-
clear and unmentioned, or 4l least undelineated and
unclarified, in the hope that by doing so the rules will
remain firm, fixed, and unalterable. Unfortunately, the
long story of human sexual history suggests that a non-
reflective and uninformed meniality leads more to
trouble than to sexual health, wholeness, and happi-
NesSs.

One result of this particular approach has been the
“just say no” mentality. I we look [or 2 moment at the
value content of the *just say no” mentality, we will see
a whole scries of lower level values clustered around it.
Primarily, however, there is a devaluing of knowledge
and {nformation. Informed judging and decision-mak-
ing, based on acecurale informalion, generally bespeaks
a respect for human beings and the unique worth of ev-
ery person. When absent, thal which takes its place is
the assumption that some persons know better than
others how life should be lived. This assumption leads
to the type of human stratification where those at the
top of the hicrarchy dictate to others what their values
and rules should be. Learning and the reflective proc-
csses are devalued in this situation, and, in their place,
rigid and dogrnatic authority is accepted and highly val-
ued; that which keeps people dependent and nonreflec-
tive is highly valvued, and that which might foster
growth is denied.

This position, which is raken to be sure that no one
will tamper with the rules, results in frequent, sharp,
and painful disagrcements, disagrecments that sunder
and keep pcople so separated into opposing camps that
no dialoguc is possibie.

Three Steps Are Essential in Exploring Values of
Sexual Health

One way o restore dialoguc when it has thus been
terminated is to move the discussion from rules to val-
ues. Tt is possible that if some degree of agreement can
be achieved in regard to the values of sexual health, it
may be easier to discuss the “rules” of sexual health,

Raising the question of the values inherent in any
major life issue, such as sexuality, involves one in an
appraisal of onc’s entire system of values. For example,
if one is consistent in one's values, it is not possible to
demonstrate for world peace while ar the same time ex-
ploiting one's sexual partner; if one truly believes in the
dignity and worlh of all created beings, then one cannot
take sexual pleasure in total disregard for the feelings,
needs, and desires of the partner who shares in that ex-
perience.

Three sleps are essential in exploring the values of
sexual health. First, and fundamentally, one must self-
consciously examine one's total value system. One of
the earlicst insights arrived at in a person’s life, through

values clarification, is the understanding that a value is
not a value unless it is acted upon. Verbalizations do not
count, behaviors do! Therefore, one’s value system is
made clear by assessing one's behaviors, by examining
one's use of ime, by looking at one’s use of money, and
by watching every indicator in one's life that reveals, in
some outward fashion, the inner motivational faclors that
drive it. The second step Is to state, as clearly as possible,
what is understood by the term sexual heaith and then to
name the values that are associated with Lthis concept.
There is, of course, a third step: onc must compare one’s
values of sexual hezlth with one’s behaviors. The bottom
line consideration in that comparison is whether or not,
in one’s heart of hearts, in one’s inner being, onc genu-
inely feels that the things that one does in regard to
one’s sexuality do, in fact, embrace and act out the val-
ues that one believes in and respects. if there is that
happy sense of consistency in this area of our lives, then
much of the time we will be at peace. If we feel in con-
flict, this is a splendid opportunity for further growth,
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At the request of SIECUS Board Member The Rt. Rev. David E. Richards, the Interna-
tional Values Institute at Marian College in Fond du Lac, Wisconsin, analyzed SIECUS’
policies and documents (including its mission and position statements and its publica-
tions). SIECUS is grateful to Bishop Richards and the International Values Institute for
this unique overview of SIECUS’ mission and values.

A VALUES ANALYSIS OF SIECUS’ MISSION AND DOCUMENTS
AND THEIR ROLE IN SEXUALITY EDUCATION

By the International Values Institute

The key values that are implicit in these documents
are the values of integration/wholencss, human dignity,
cducation/knowledge/insight, sensory pleasure/sexual-
ity, decision/initiation, education/certification and eq-
uity/rights.

The dialectic or pattern of these values indicates that
SIECUS is concerned with the capacity of an individual
to organize the personality (mind and body) into a co-
ordinated, harmonious totality. The individual grows
toward this integration through the expericnce of ongo-
ing learning as a mcans of gaining new facts, truth, and
principles. This then leads the individual toward a con-
sciousness of the basic right of every human being to
have respect, and to have his or her basic needs mct in
a way that will promote the individual's development.

SIECUS recognizes that in order to achieve integration/
wholeness and human dignity, individuals must first be
able to experience their sexual identity. The individual
then needs to develop skills to be able to become asser-
tive and self-direcled. The individual is then able to ac-
cept the responsibility to act on his or her conscience
without external prompting.

SIECUS values raise the following critical discernment
questions that individuals must address when working
through issues related to sexuality education:

¢ How important are laws and rules in the guid-
ance of an individual’s life?

» What values are important to an individual for an
integrated life, and how do these values diller
from the values of parents, peers, and society?

» What has been the individual's experience of
persons in authority?

« What training or experience have individuals had
in sharing personal feelings (positive and nega-
tive} with others? Is one frightened by one's own
fantasies and leelings?

« What is the quality of friendships cutside of work,
school or professional life?

¢ 11as one worked through issues related to one’s
own sexuality thal may impact on one's ability to

, respond objectively and with empathy towards
others?

The dialectic {or the documents is as follows: integration/
wholeness combines with education/knowledge/insight
to achieve human dignity. Sensory pleasure/sexuality is a
foundational value, which must he addressed in the life
of sexuality educators. During times of stress, founda-
lional values become critical. Sexuality educators must
monitor their own sexuality in order 1o be effective with
others. This understanding is implicit in the value con-
figuration of the STECUS documents. The major thrust of
the documents is toward the goals of integration/whole-
ness and human dignity, both of which are high level,
ethical values. ‘The means to those goals are primarily
through education/knowledge/insight.

The documents are in the intrapersonal cycle of develop-
ment. This is a cycle in which ethical issucs no longer
seem black and while, and in which individuals attempt
to reason their way to appropriate decisions. Growth in
this stage is dependent upon learning to establish a bal-
ance between the need for independence and a predilec-
tion for recasoning on the one hand, and giving appropri-
ate expression 0 interpersonal, emotional, and intitive
needs on the other,

The most critical skills recognized in these documents are
interpersonal skills. These are the skills thal give one the
ability to objectify, identify, and accurately report one’s
feelings, or to confront the feelings of another in order to
achieve cooperation rather than isolation.

Fthically, the documents [ocus on the institutional/com-
munal approach to life and its problems. SIECUS sees the
quality institutional or communal settings as the bases for
cffective action and human development. Ethical behav-
ior is related to basic belonging needs and to cooperative
action.
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HUMAN SEXUALITY EDUCATION AND THE
SEARCH FOR VALUES

William Lawlor, Ronald W. Morris,
Alexander McKay, Leo F. Purcell, and Lisa Comeau

Faculty of Education, Department of Religion and Philosophy in Education
MeGill Universily, Montreal, Quebec, Canada

Is it possible to reach some manner of consen-
sus on how values should be integrated into sexu-
ality education? Most importantly, can a common
set of values be arrived at which are appropriate to
the development of responsible sexual behavior,
while at the same time not reflecting the moral
viewpoints of particular interest groups? In light of
the growing recognition of the need to incorporate
the values dimension into sexuality education,
these questions need to be fully researched. Unfor-
tunately, there has heen to date very little research
in the area of values and sexuality education.!

Sexuality education in the schools is often an emo-
tionally charged and highly divisive issue, Although cer-
tain individuals and groups are reluctant to accept the
notion that sexuality education ought to be included in
the school curriculum, there now appears to be wide-
ranging support for it within the general population.
Surveys in the United States®** and in Canada®$7# indi-
cate that most parents, students, and teachers sec sexu-
ality education as a valid and necessary part ol a
school’s curriculun. Much of the impetus for school-
based sexuality education is the alarm over increasing
teen pregnancics, the proliferation of sexually transmit-
ted diseases (§TDs), and, most recently, the ATDS crisis
which has intensificd awareness of the need for com-
prehensive sexuality education, Sexuality education is
now perceived as a means of alleviating sexually-related
social problems.

Unfortunately, howcver, the noncomprebensive sexu-
ality education programs Lhat presently are taught in the
schools have nor resulted in the hoped-for substantial
decrease in teen pregnancies nor in the reduction of the
spread of 8TDs. Moreover, the goals of sexual integrity
and responsible behaviors on the part of students have,
in many cases, not been achieved. Rates of ieen preg-
nancy still remain high, and STDDs have continued to
spread among the teen population.

Although the apparent ineffectiveness ol present
sexuality cducation programs in encouraging respon-
sible sexual behaviors is a subject of great concern, and
the absence of a values component in human sexuality
education has increasingly been under scrutiny, the fear
of indoctrination on the part of parents, teachers, and
school administrators has led to the implementation of

sexuality education curricula that are as value neutral as
possible. This commitment to value neutrality has pro-
duced sexuality education programs that, in effect, ignore
the values dimension of human sexuality altogether. Un-
fortunaltely, the result has been that many, if not all,
sexuality education programs have ended up focusing
primarily on factual information regarding sexual
physiology? and nol on comprehensive sexuality educa-
tion. It is now argued that so-called “plumbing courses”
in sexual biclogy, by themselves, do nol have a substan-
tial impact on the development of sexually responsible
patterns of behaviors, While it is of vital importance thal
students acquire a solid knowledge of the facts so that
they have a basis [or informed decision-making, pro-
grams of (his kind, lefl as they are, are insuflicient. We
believe, as do others, that comprehensive programs in
scexuality education must begin to address the values di-
mension of human sexuality, 4101112131415

It is difficult Lo dispute the nodon that attitudes and
behaviors involving sexuality are inextricably linked to
moral valucs. Religious and secular values have wradition-
ally played a strong and vital role in guiding sexual alti-
tudes and behaviors — whether deliberately included,
excluded, or ignored. Tt may be concluded, therelore,
that values will, and should, continue 10 play an impor-
tant role in sexuality education.

Nonetheless, fears of indoctrination have o be ad-
dressed. With those who have confliciing ideclogies con-
tinucusly battling over issucs of sexual morality, and with
the question as to whose values and what values should
be taught in sexuality educaticn continuously arising,
sexuality educators frequently find themselves in precari-
ous positions. Faced with the spectre of accusations of
indoctrination, they often choose the attractive alternative
of deliberately excluding discussions of values.

However, in spile of such legitimate concerns, it may
still be possible (o incorporate certain basic universal val-
ues into sexuality education. The work of Century 11, a
nonpolitical, nonsectarian rescarch and education foun-
dation, supports this contention. Nonetheless, the articu-
lation of a valid set of universal or common values ap-
propriale for sexuality education is an extremely scnsitive
and difficult task. In no area of Western socicty today are
clashing and divergent views more evident than in the
areas of sexual morality and behaviors."

SIECUS Report, August/September 1960
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It is our hope that this article will stimulate reflection
and discussion on issues relating to values in sexuality
educalion by allempling to bring some of the issues into
sharper focus through a discussion of Quebec’s value-
based sexuality education program and the course work
initiated at McGill University. The context and back-
ground for the program and courses; how the area of
sexuality education and values has been approached;
the underlying rationale for lthe chosen approach; and
the study completed on the common concerns of teach-
ers, parents, and students concerning the potential role
of values in sexuality education will be covered,

Quebec’s Value-Based
Sexuality Education Program

The Background and Context Of This Iaitiative

The Sexuality Education Program, In the early
80s, the Quebec Ministry of Educalion began imple-
menting a new sexuality education program that would
become compulsory for all elementary and secondary
schools in the province by 1986, Although the program
has not yet been adopted by all schools, the response
from teachers, students, parents, school administrators,
various community and religious groups, as well the
World Health Organization, has been very positive. One
of the unique characteristics of the program is the em-
phasis placed on values. The Ministry of Education has
stated that "because it is linked with the person and
with human behavior, because it is the subject of a
moral position in every sociely, because it holds the at-
tention of alf religions, sexuality education may not be
given without reference to values.™

Course #1: “Values and Human Sexuality.” To
meel the needs of educators attempting to implement
this new scxuality education program, the Department
of Religion and Philosephy in Education at MeGill Uni-
versity developed a course entitled “Values and Fuman
Sexuality.” First offered in 1982, the course brought to-
gether instructors with backgrounds and interests in eth-
ics, psychology, philosophy of education, and theology.
The course is now given primarily by one person, but
includes the patrticipation of other instructors and vari-
ous guest speakers. Since its inception, it has been fully
subscribed and oflen over subscribed, (See sidebar out-
lining the course to the right.)

Course #2: “Curriculum and Instruction in Sexu-
ality Education.” In 1986, the Department of Religion
and Philosophy in Education developed an additional
course, “Curriculum and Tnstruction in Sex Education,”
Lo complement the “Values and Human Sexuality”
course. This course examines leaching methods, ap-
proaches, materials, the Ministry of Education program,
and the key pedagogical issues that relate to values.
(See sidebar outlining the course on page 6.)

Both courses are now laken primarily by elementary
and secondary school teachers and by students in Lhe
Bachelor of Education program. However, there are
some sludents who take the courses solely out of inter-
est, and others who take the courses as part of a one-
year certificate program in moral and religicus cduca-

lion or as part of a three-year undergraduate program in
moral education. The two courses are also comple-
mented by inservice workshops for both elementary and
secondary school teachers.

Course #3; “Theology, Ethics, and Sexuality.” Re-
cently, in addition 10 the two courses, a third course on
sexual ethics, entilled “Theology, Ethics, and Sexuality,”
has been developed. (See sidebar outlining the course on
page 7. It is given through the Faculty of Religious Stid-
i2s but is open to all students from all faculties. Like
“Values and Human Sexuality,” this course has quickly
become heavily subscribed. Enrollment grew from 150 in
the first year to 250 in the second vear, which confirmed
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the need for a university-wide sexuality course with a
focus specifically on ethical issues and values.

The Research Project. Also, in 1984 a research
leam at MeGill University initiated a research project on
values in sexuality education. The first objective was to

clarify and identify the views and perceplians of teach-
ers, parents, and students regarding values and value-
related issues in sexuality education: Should values be
part of sexuality education? If so, what valucs should in-
form a program? How should valucs and value-related
arcas be addressed in classrooms? Is there a consensus
on any of these questions? The second objective of the
research project was to identify the needs and difficulties
encountered by teachers in this area: Would they like as-
sistance from the University? Are they interested primarily
in workshops or courses? What pedagogical difficulties
are most commonly encountered?

The findings of this research have plaved an impor-
tant role in the development of McGill University's
courses, and have been used to inform teachers of the
views and perceptions of their colleagues, students, and
parent commitiees. Also, knowing that a significant con-
sensus on value questions cxists in the community has
helped to reduce many of the weachers’ fears and appre-
hensions about this area of the curriculum. In addition,
the questionnaire and research lindings (see sidebar on
page 11) have proved effeclive in stimulating reflection
and discussion.

A New Graduate Course. Presently, a new graduale
course in sexuality education, which will examine the
philosophical principles that underlic questions of objec-
tives, content, and methods, is being developed. The
course will focus particularly on questions thal relale (0
the teaching and learning of sexual values.

The Approach and Objectives of the Courses

The overall objective of the courses at McGill Univer-
sity has been to create a space where, in the words of
Henri Nouwen, "tcachers and sludents can enter into a
fearless communication with each other,”® on [unda-
mental questions relating to scxual values and sexuality
cducation. The courses also invite and challenge students
oy reflect on their own values. Although the “values and
Human Sexuality” and “Theology, Ethics and Sexuality”
courses are considered “academic,” those responsible for
the program at McGill believe that courses in this specific
area would not be successful or meaningful if students
and teachers werc not given the opportunity to explore
and reflect on their “personal” questions and experi-
ences. In the university world, the terms “personal® and
*facademic” are often viewed as diametrically opposed;
instruction is perceived as formal and detached and re-
flection on personal experience is dismissed as therapeu-
tic and frivolous “navel gazing.” We have concluded,
however, that courses that preclude questioning and per-
sonal experience, whether the subject be physics or
sexualily, tend to reflect an impoverished, inadequate,
and overly technocratic understanding of knowledge,
weaching, and learning. Such courses arc one of the major
reasons why “millions of young people spend many
hours, days, weeks, and years lislening to lectures, read-
ing books, and writing papers with constantly increasing
resistance,” and why “practically every student pereeives
his education as a long endless row of obligations (o be
fulfilled.”??

In the guidelings for course assignments, therelore,
we ask students to include a personal dimension in their
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research papers. The formal research dimension of a pa-
per is more meaningful when it is born of questions that
“well up within,” The resulting papers are also more
creative and engaging. Such questions, in turn, are
given greater focus, coherence, and direction when Lhey
are examined through the writings and reflections of
others, Consistent with this philosophy, it is impornant
for the teaching leam to respond to the assignments
both verbally and in writing. Although this approach
may be time-consuming, tedious, and next o impos-
sible without excellent teaching assislants, responding
to the ideas presented in papers provides a unique op-
portunity for pursuing and decpening conversations
with students. Tn other words, how assignments are re-
sponded to is as critical 1o a value-rich sexuality educa-
tion as are what is said and taught in the classrooms.

“We favor an educational
approach — whether it be in the
home or at school, with children
or with adullts — that attempts to
mainiain openness, receptivity,
and affirmation in creative ten-
sion with criticism, contradic-
tion, and confrontation.”

Given that the aim has been to create a space where
students and teachers can enter into_feariess communi-
cation with each other, there has been strong opposi-
tion Lo educational approaches that are overly moralistic
or confrontational. Moralizing and excessive confronta-
tion are objectionable on both pedagogical and ethical
grounds,

An excessively moralistic approach (.e. rigid, doctri-
naire, and absolutist) nurtures fear, rescntment, hostility,
and a destructive sense of guilt. 1t is also arrogant and
sclf-righteous. Having little tolerance for individuality,
dissension, or divergent thinking, such an approach en-
courages dacility, conformity, and blind obedience. It
also obliterates the grey zones of moral life by reducing
ethical problems to either right or wrong decisions and
moral agents to either good or bad persons.

On the other hand, an excessively confrontational
approach replaces the goal of drawing out and reflect-
ing on values by altempting to make others look igno-
rant or fgolish. Debate becomes an end in iself, form
takes precedence over content, performance takes
precedence over trath, and domination and humiliation
takes precedence over insight and growth.®

Perhaps the prevalence of moralistic and confronta-
tional approaches in Western culture (in churches, class-
rooms, courtrooms, politics, and the media) explains
why “we have lost the ability to be comfortable with
values and with moral discussion." Excessive confron-
taion and moralizing make discussions of real living
values near 10 impossible. No one will share his or her
values in a hostile climate,

Values represent our most lundamental convictions.
They are intimately connected to who we are as
persons. Therefore, 10 have our values attacked is to be

. for anoche_ at-70 s at

12, chmi.ng, S(.xuai Pcrsons. The Joumey
Defines Us All
As we bBecome .more fu]]y ourselves, through the
adventure of life, so do we continue 10 realize the
depth of our authentic human scxuality.
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challenged at the level of our identity and integrity as
persons. Addressing real life values requires an environ-
ment of openness, humility, and mutual trust, an envi-
ronment where “there is excitement without threat, ex-
ploration without the desire to win points or the need
to convert the ather,”??

However, having said this, it is important to empha-
size that confrontation should not be rejected altogether,
There are limes when some form of conflrontation is
necessary. As Gabriel Moran has indicated, teaching
morally or responsibly may even call for some form of
“preaching.” “Unlikely characters such as Adolf tHiter or
Reverend Jim jones get a place in history books for
mesmerizing people with sermons. But the posilive pos-
sibilities are evident in the speeches of Roosevelt or
Churchill, King or Gandhi.” “Despite its domestication
within the institution,” notes Moran, preaching can have
a constructive and liberating effect, “when it is filled
with wit and irony, turning upside down what is as-
sumed to be normal morality, the morality of compla-
cency and self-congratulation.”

‘The literature and rhetoric on values in sexuality
education usually assert that values are “personal and
subjective.” Teachers, therefore, should merely bring
“existing values to the surface” and clarify them, while
remaining cool and detlached. Value dgments should
be avoided so that students can “make up their own
minds.”? This position, which is a value judgment
against all value judgments, has considerable merit. It
affirms the right to hold different or dissenting views
and, most importantly, affirms the integrity of students
as persons. However, this does not negate the fact that
there should be some way of comparing and evaluating
the validity of different value claims and positions. As
Moran observes, asserting that values are personal and
subjcctive puls morality “beyond the realm of discus-
sion,”” There are times when “existing values” and
moral positions are based on misconceptions, un-
founded generalizations, lack of evidence, and unexam-
ined biases. A judgment against all value judgments
makes sensc only in a just world free of sexism, heter-
osexism, ageism, and all the other “isms” that impact
upon our attitudes and behaviors. Tt reflects a confusion
of integrity with validity. As Robert Kegan suggests, per-
sons have unqualified integrity, while value positions
have qualified validity. Thus, the primary educational
question is not how does one clarify existing values, but
rather how does one affirm the integrity of persons
without necessarily confirming the validity of all posi-
tions?’

We favor an educational approach — whether it be
in the home or at school, with children or with adults
— that atternpts to maintain openness, receptivity, and
affirmation in creative tension with criticism, contradic-
tion, and conflrontation, Like Nouwen, we believe that
“receptivity without confrontation leads to a bland neu-
trality that serves nobody. Confrontation without recep-
tivity leads to an oppressive aggression which hurts ev-
eryone.” Although there is no recipe or technique that
will allow reachers to maintain these two poles in abso-
lute balance, truly successful and effeclive teachers are
those who accept living with this tension and know

when it is time to confront and when it is time to affirm.

Evaluating the Validity of Different Value Positions
Inn the *Values and Human Sexuality” and “Theology,
Ethics, and Sexuality” courses, evaluating the validity of
different value positions begins with an exploration of
what it means 1o be “human” (see sidebar on person-
centered ethics on page 10.) What we value is closely

linked to our understanding of humanness. The term
“moral,” as Daniel Maguire argues, “means human in the
otight or normative sense.”” “When we say that rape is
immoral, we are saying that it is an inhuman activity; that
it is not whal humans ought Lo do in expressing their
sexuality.”® Seen in this perspective, sexual-moral values
name what is most human about sexuality*' and sexual
ethics becomes the “art-science” that attempts to discern
“with sensilivity and method”*? those values that human-
ize our sexual relations.

Such an exploration challenges us to critically exam-
ine our personal and cultural definitions of humanness.
In our courses, for example, we examine how the criteria
of humanness in our cullure 1end to be primarily exter-
nal: IQ, weight, height, size, color, gender, physical
appearance and structure, chronological age, behaviors,
and the ability to consume and to perform. The ethical
implications of these criteriz are then examined with
respect to specific issues and themes like pornography,
homosexuality, sexuality of the disabled, sexuality in
later life, and AIDS.

This exploration of the relationship between values,
humanness, and sexuality largely occurs through encoun-
ters with the life experience of real persons: we rely
heavily on guest speakers and films Lhat provide narra-
tive accounts of what it is like to grow up gay, to have
been a victim of incest, or (o be perceived as nonsexual
because of one’s age or disability, While statistics and
lectures help to focus the questions and issues, nothing
has proved more meaningful, or has had greater impact,
than the interactions with the people who are themsclves
the “victims” and “survivors” of our many “isms.”

To illustrate, a person with ATDS was recenty invited
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to be a guest speaker in both courses. In his presenta-
tion, he included statistics on HIV/AIDS and an exami-
nation of risk behaviors. However, what remained most
with the students was their experience of the guest as a
person, Through their encounter with someone who
was suffering and in obvious pain (he came to the
classes in a body cast), and with someone who in spite
of his anger still cared enough to be present for them,

they learned that AIDS is far more than a disease or a
statistic. They lived through what Daniel Maguire refers
to as “the foundational moral experience,” that is, the
experience of the sacredness of person.® In our next
class meeting, one student, who had never met anyone
with AIDS before, said, “I just can’t get him out of my
head. He is still with me and will remain with me for a
long time.”

The idea that sexuality educators should merely clar-
ify and draw out the values “already there” fails to rec-
ognize that values are construcled in relationship, and
that valuing is a process that involves clarification, dis-
tanciation, appropriation, and growth. As the work of
psychologist Robert Kegan suggests, valuing involves
moving out inte the world and moving back inwards;
becoming more autonomous and finding “more ex-
panded forms of connection”; and recognizing “how the
world and I are yet again distinct—and thereby more re-
laled,”

Although the areas discussed above can be quite
“heavy” and emotionzlly demanding, it is important to
note that the overall approach to these courses is pri-
marily positive. Presently, the justification for sexuality
education programs in the schools is consistenty nega-
tive. The litcrature on the need for school-based pro-
grams usually begins by citing statistics on the increas-
ing rate of tcenage pregnancy and sexually transmitied
diseascs (STDs) among teenagers. In this context, sexu-
ality educators have considerable difficulty affirming the
more positive dimensions of sexuality. Topics like joy,
pleasure, love, intimacy, wonder, and scnsuality are
given very little consideratlion. The irony of this situation
is that sexuality education may be perpetuating the very

problems it wishes to avoid.

It is difficult to imagine how young people will de-
velop a positive sense of sclf and others, and become
more responsible, when the news about sexuality is con-
sistently bad. The research findings, which indicate that
individuals who have integrated a positive view of sexu-
ality are more likely to use contraception, are not at all
surprising.® We also suspect that teenagers are receiving
the bad news with increasing resistance, and that they
are bored with, and tired of, adults who, as Andre Guin-
don has observed, “project their sexual poverty on
young people "%

Furthermore, sexuality education that focuses exclu-
sively on problems relating to the sexual behaviors of
teenagers excludes a significant portion of the popula-
tion, It has nothing really meaningful or positive to say
about the sexuality education of infants, the mentally
and physically disabled, the terminally ill, the elderly and
the dying. The authors have concluded that a truly moral
sexuality educalion begins at birth, is accessible 1o all
persens, and does not end until death. It is seriocus, but it
never takes itself too sericusly. Going beyond mere
“clarification,” it invites and challenges, affirms and con-
fronts. A value-rich education in human sexuality also
attends to the dark side of sexuality, but it does this in
an atmosphere that also celebrates the joy and beauty of
being fully alive as sexual persons.

McGill University's Study:
The Commeon Concerns of Teachers,
Parents, and Students

Although there has been growing awareness that a
comprehensive and meaningful program in sexuality
cducaticn needs to address the values dimension of hu-
man sexuality, there has been little research on the
views, opinions, and concerns of teachers, parents, and
students in regard 1o the potential role of values in sexu-
ality education.

Among the few cxisting studies is McGill University’s
research team’s three-phase survey of 71 secondary
schoel teachers, 173 parent members of school commit-
tees, and 400 secondary school students, ages 14-17,
from the English secondary schools of the Montrezal area
in Canada (separate questionnaires were drawn up for
cach group). The intent of the survey was (o focus ex-
plicitly on the values dimension of sexuality education.
Cleatly, if commaon values could be articulated for the
purposes of sexuality cducation, teachers, parents, and
students would have t¢ play a central role in their identi-
fication. The survey attempted to find answers to the fol-
lowing questions: Was this dimension a principal con-
cern for those surveyed? If so, how, where, and when
should educators meet this concern? What values should
be incorporated? What should be the source of the val-
ues? And how should they be addressed in the class-
room? '

Although the values dimension of sexuality education
was the primary focus of the study, also included were
some questions concerning the respondents’ general
evaluation of sexuality education, such as: How
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important is sexuality educalion? At what age should
sexuality education begin? s sexuality education given
an adequate priority in the school curriculum? Such
questions provided a necessary context for considera-
lion of the values component. According to the teachers
and students surveyed, too little time is given to sexual-
ity education in the schools, Also, the general consensus
was that sexuality education is still not adequately or-
ganized nor presented.

Within the provinee of Quebec, where the Montreal
study was conducted, sexuality education, in most
cases, is presently incorporated into courses in religious
education, moral education, or meral and religious edu-
cation. When given a choice of 10 places where sexual-
ity education might most effectively be taught, feachers

ranked moral education or moral and religious education
first, human biclogy second and, as a separate sexuality
education course, third, Moral education or moral and re-
ligious education was the choice of 43% of the parenss; a
separate sexuality education course was favored by 32%;
and human biology ranked a poor third with 19%. By a
wide margin, the first choice of students was a special
sexuality education course (44%). Moral and religious
education, and human biology, were a distant second
and third with 20% and 17% respectively. The data sug-
gest that many of those surveyed feel that sexuality is
important enough 10 merit a course of its own. The rcla-
tive popularity of moral education or meral and religious
eduction may reflect the perceived need to tie sexuality
education to moral values as is already done in the Mon-
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treal area.

The importance of sexuality education was empha-
sized by 64% of the teachers (who thought it cught to
be compulsory in secondary schoaol), was a priority for
70% of the parents (who thought it cught to begin in
elementary school), and 73% of the students (who
wished to see it initiated before age 13).

An analysis of common trends in the perceptions of
the three groups surveyed, in regard to the values di-
mension of sexuality education, has led to several im-
portant conclusions:

1. Mora! values are viewed as an integral part of a fully
comprehensive sexuality education program:.

2. 'leachers, parents, and students share similar views on
how values ought to be incorporated into sexuality educa-
tion.

3. Placing sexuality education within a structure of values
does not necessarily entail a process of indoctrinating stu-
dents with the moral values of a particular interest group

or ideclogy.

Not only do academics and social commentators see
the need o emphasize values in sexuality education,
but our study demonstrates that in our community
teachers, parents, and students also clearly state that val-
ucs should be emphasized in sexuality education. A
summary of our survey results may stimulate others’
thinking in this area. Further information about the
methodology, sampling, and its limitations can be found
in our report, A Study of Values and Sex Education in
Montreal Area English Secondary Schools.”

Values and Sexuality Education: The Teachers
Point of View

For the most part, the teachers who participated in
this survey teach within a general academic profile
(77%>, rather than in a specialized field — most are nei-
ther sexuality education specialists nor are they experts
in human physiology. A need for better training in how
to teach sexuality education was indicated (58%, for
waorkshops/seminars; 27%, for formal courses) in order
to be better prepared to teach sexuality education.

From the data collected, it is clear that the teachers
surveyed saw values as a crucial component of effective
sexuality education: when asked to identify the most
important objectives of sexuality education, *knowledge
of what values are and the clarification of the same”
ranked sccond out of five choices and was surpassed
only by “knowledge of physiclogical and psychological
aspects of sex.” Several of the tcachers, in their closing
remarks, stressed the need to place sexuality education
in a structure of values, and commented that teaching
human sexuality without discussing love, marriage, and
family would dilute the topic.

Although the importance of the values dimension of
human sexuality was recognized, many teachers did not
feel adequately prepared o integrate this dimension
into their classroom teaching. When asked 10 rank five
items that should be emphasized in teacher training for
sexuality education, the importance attached to the val-
ues component became cvident; “moral values” was
ranked first, followed by “presentation of program” and

“methods.” Somewhat surprisingly, “biological informa-
tion" was ranked fourth, preceding only “religious infor-
mation.”

In addilion, the teachers surveved favored approaches
to integraling values that reflect a process rather than a
conlenl orientation. They prefer to employ methods,
such as Simon’s and Kirschenbaum’s values clarification
approach (37%) and Kolhberg's dilemma approach to
cognilive moral development (23%0), which allow for
some degree of individual autonomy in the development

of values, rather than o present students with a prede-
termined set of values. Reflecting a process orientation,
rather than a content orientation, to moral education,
ncither of these methods is conducive to the teaching of
barticular moral viewpoints. The cognitive moral devel-
opment approach in particular hopes for the accommo-
dation and assimilation of basic universal moral con-
CCpIS.

Parents and Students: Speaking with a Common
Voice

Contrary to popular notions of gencrational conflict
between teenagers and parents, especially in regard to
sexual and moral mauers, this study revealed many
shared opinicns about values and scxuality education,
The two groups were presented with a series of general
statements that related values to sexuality education and
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were asked to strongly agree, agree, disagree, or

strongly disagree with the statements. On none of the 10

general statements given was there a significant differ-
ence of opinion between the parents and the students.

As might be expected, both groups agreed that pre-
vention of both pregnancy and STDs are important ob-
jectives for sexuality education (parents, 92%; students,
954}, but did not believe that sexuality education
should focus only on biological information (parents,
84%; students, 77%). They (parents, 97%; students, 88%)
also agrced that sexuality education should include val-
ues, however, both groups were reluctant (parents, 73%;
students, 7996) to adopt a particular moralistic view-
point. Both disagreed with the statement, for example,
that sexuality education should “relate sexuality to mar-
riage and parenthood only.” The concern for sexually-
related value questions was further illustrated by their
response 1o a series of potential topics for sexuality edu-
calion that were presented to them for approval or dis-
approval. All of the cight topics presented — abortion,
contraception, extrarmarital sex, homoscxuality, mastir-
bation, pornography, premarital sex, and prostitution—
were (o some extenl value-laden. Both groups either
agreed or strongly agreed that these topics should be in-
cluded in sexuality education programs,

Parenis

The most popular choice, by a wide margin, of par-
ents when asked to rate five possible sources of values
that might be presented in sexuality education, was
“practical guidelines drawn from medicine and psychol-
ogy for good mental health, physical well-being, and sat-
isfactory interpersonal relationships,” Their second
choice was “principles of civil rights,” including “freedom
of the individual” and "the individual's obligation to
respect the rights of others.” The idea that “raditional
Judeo-Christian teachings, as based on a literal interpreta-
tion of the Old and New Testaments” might be a legiti-
mate source of values was rejected. Their response to
this question seems to indicate that parents would prefer
a broad context for the presentation of values in sexual-
ity education. Further, they are less enthusiastic about the
idea of including rigid value perspectives that tend to
promote particular right and wrong views of sexuality,
and are more interested in values that promote physical
and mental well-being, individual freedom, and respect
for others.

When asked how values should be presented to stu-
dents, the most popular choice was “students should be
presented with a set of values that are not abselute, but
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which can serve as possible guides for decision-mak-
ing.” They rejected the notion that “a set of values
should be presented to students as absolute values that
always apply in all situations.” The message scnt by par-
ents was clear: they want their children exposed o val-
ues that can serve as guides to responsible behavior;
they want students to confront the sexual dilemmas of
life and 1o develop the capacity to deal with them in a
well-reasoned manner; they do not want a particular set
of absclute rights and wrongs presented to their chil-
dren. They appear to want neither values neutrality nor
values indoctrination; rather, they prefer the presenta-
tion of practical, nonabsolutist values that will help stu-
dents deal responsibly with sexual dilemmas.

Studenis

When asked which values they thought should be
emphasized in sexuality education, the students indi-
cated that the most crucial of the 11 values was “care
and respect for the other person,” followed by “care
and respect for one’s sell,” “love and commitment,”
“mutuality,” *honesty,” “tenderness,” “fidelity,” and “self-
control.” Somewhal surprisingly, the values of “free-
dom,” “joy,” and “physical pleasure” were the least
popular. Although the high ranking of valucs dealing
with care, respect, love, and commitment may merely
indicate the students’ parroting of parental values and
cxpectations, they may as well indicate that the students
surveyed truly do believe that these values are impor-
tant in guiding scxual behaviors.

Both Parenis and Students

The values identified by the students as important
arc fully compatible with the preferred sources of values
identified by parents. Praclical guidelines drawn {rom
medicine and psychology and principles of civil rights
are certainly conducive o the presentation of such val-
ues as care, respect, and love. In addition, the presenta-
tion of these values does not conflict with the predomi-
nant parental view that values should serve as possible
guides for decision-making, rather than as a prescribed
set of do's and don’ts, Moreover, values do not neces-
sarily determine specific courses of action that apply in
all situations. These perceptions by parents and students
are seemingly compatible with the views of teachers
who do not wish to indoctrinate their students with
mmoral absolutes, but rather wish to facilitate the devel-
opment and clarification of values in general.

Discussion

The teachers, parents, and students surveyed share
the view that values should be incorporated into sexual-
ity education. Their perspectives may be a reflection of
the way others feel as well. Addressing values in the
classroom need not reflect the moral agenda of particu-
lar interest groups. The ethics of carc and respect, and
the principles of mental/physical health and civil rights,
may be as close to universal moral concepts as one
could realistically hope for.

Today’s youth live within a society that both glorifics
and represses scxuality: peers, media, parents, spiritual

leaders, and others often send conflicting messages to
youth aboul what constitutes proper sexual behaviers, In
addition, emotions frequently do battle with logic in the
war to influence sexual behaviors. Because of such reali-
ties, the integration of a rapidly developing sexuality is a
precarious task. It therefore comes as no surprise that
many adolescents find this a formidable challenge. More-
over, physical and social factors provide a fenile envi-
ronment for attitudes and behaviors thar all 0o often re-
sult in personal confusion and conlflict. -

Due to the constraints that have been placed upon it,
sexuality education has had difficulty helping young
people 1o adequately understand and deal responsibly
with both the positive and negative dimensions of sexu-
ality. If sexuality in reality goes beyond the biological
and relates 1o values and emotions, then it follows that
an effective sexuality education program should do the
same, Whether religious or secular, values have tradition-
ally played a strong and vital role in guiding sexual atti-
tudes and behaviors. The assumption that physiological
explanations of how pregnancy is prevented and of how
STDs are spread will, in themselves, induce youth to be-
have responsibly appears to be unfounded. The ATIDS
epidemic, unfortunatcly, is a case in point. There is no
question that HIV/AIDS poses an enormous threat to the
health of today’s youth. Yet, a growing body of evidence
suggests that although many adolescents are concerned
about HIV, and are aware of how it is transmitted, they
have not yet madified their sexuzl behaviors.

When students were asked several questions in our
survey concerning HIV/AIDS, they strongly agreed that
HIV/AIDS should be included in sexuality education and
that the best way to limit the spread of HIV would be
the use of condoms, They disagreed, however, that the
best way to limit STDs was to advocate abstinence.
Morcaver, they indicated that in spite of their knowl-
edge, and their anxietics and worries about the spread of
HIV among their peers, they had not been motivated to
alter their sexual behaviors. This somewhat starling find-
ing was substantiated by the additional data and conclu-
sions of the Canada Youth and AIDS Study, which sug-
gested that although Canadian youth generally were
aware of how HIV is ransmitted and were anxiocus
about the spread of the virus, they again had not been
motivated to modify their sexual behaviors.

Many current HIV/AIDS prevention programs con-
tinue to focus mainly on the biomedical aspects of the
HIV virus and its prolifcration. These programs, like
mosl educational programs that deal with sexual matters
— the media as well — have, for the maost part, not in-
cluded a values dimension. While media exposure and
sexuality education may have raised the knowledge level
of youth, merely presenting physiological and biomedi-
cal information has not proved to be enough. The miss-
ing link in the quest 1o promote responsible sexual be-
havicrs in HIV/ATDS education may be a values compo-
nent,

It would be presumptuous, however, to claim that
complementing physiological information with a consid-
cration of values would, by itself, resull in responsible
sexual behaviors. The nuances of the human psyche are
far too complex to make such a claim. Nevertheless,
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given the nature of human sexuality, it is reasonable to
suggest that an effective sexuality education program —
one designed to promaie responsible sexual behaviors
— should not ignore the values dimension. Incorporat-
ing values into sexuality education may substantially
contribute to the quality and effectiveness of such pro-
grams.

Integrating values into sexuality education may al-
ways be a difficult and controversial process. Research
in this area requires an interdisciplinary focus that incor-
porates the contributions of ethics and the social sci-
ences. Such an interdisciplinary approach will provide a
more comprehensive and holistic framework for sexual-
ity education. Although more research needs Lo be
done, Lthe data gleaned from the survey completed by
McGill University indicate that a balanced and unbiased
inclusion of values is indeed possibie, The evidence
suggests, as well, that it may be both desirable and nec-
essary.
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"_:goals of ga and esbian orgamzatlons and mdmdu-
als. Raul did n atalize - he was able 10
function imali c1rcum5t3nces and bndge the gaps in’
between.”.. .

. When ieavmg thc board Compamom sald “Serv-
ing as treasurer/executive board member has been a
gratifying and enriching experience for me. I wish
SIECUS future success in its efforts toward a healthy
sexuality for all.” We hope to fulfill his wish.
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CHILD SEXUAL ABUSE EDUCATION,
PREVENTION, AND TREATMENT

A SIECUS Annotated Bibliography }
of Available Print Materials

In the last decade, there has been a growing awareness
by professionals, the general public, public officials, and the
media of the prevalence and implications of child sexual
abuse in our society. This awareness has led to an explosion
of materials on the delection, prevention, and treatment of
child sexual abuse, as well as research on the topic. The aim
of this bibliography is to identify the resources that provide
prevention information and education on child sexual abuse
and also present sexuality in a positive context. With that aim
in mind, this annotated bibliography of print and curricular
materials for the educaiion, prevention, and treatment of child
sexual abuse has been compiled lor use by the general public,
children, adelescents, parents, and professionals.

ordered from the publishers/distributors mentioned with the re-
sources. Many of the publishers have additional matcrials on
child sexual abuse and continuously produce resources on the
topic. You may wanl to inguire to inquire about their forth-
coming publications and ask to be put on their mailing lists.
This annotated bibliography, compiled by N. Dawn Mor-
gado, SIECUS intern, University of North Carolina-Chapel Hill,
with the assistance of SIECUS Librarian Daniel M. Donohue,
updates and completely replaces the bibliography, Child Sex-
ual Abuse Education and Prevention (1986). Copics of this bib-
liography can be purchased from SIECUS’ Publication Depart-
ment at the following prices: 1-4 copies/$2.50 each, 5-49 cop-
ies/$2 each; 50+ coples/$1.25 each; plus 15% postage and han-

The listed resources are available for use at SIECUS' Mary S.
Calderone Library, and all of the materials cited may be

CHILDREN’S
RESOQURCES

Preschool/Early
Elementary School

ALICE DOESN'T BABYSIT ANYMORE
Kevin 8. McCGovern

This story, about a teenager who
plays fondling games with the children
she babysits, encourages children to
tell a trusted adult about sexual abuse
and strives to eliminate the guilt that
the abused child may feel from having
participated in "sccret games.” 1985,
24 pp., $6.75.

FTR Associates/Network Publications,
PO Box 1830, Sania Cruz, CA 95061-
1830, 80O/321-4407.

RETTER SAFE THAN SORRY
Judith & Sol Gordon

Embyracing all races with its por-
trayal of multiethnic children, this
warm book offers important sexual
abuse prevention information to chil-
dren ages 3 w 10, assures them that
they have the love and support of
their parents, and encourages them to
ask questions and requcest help for any
situation that arises. 1984, 39 pp., $5.95.

Fd-U Press, PO Box 583, Fayetieville,
NY 13066, 315/637-0524.

IT HAPPENS TO BOYS TOO...
Jane AW, Saiulio, Roberia Russell & Par A.
Braduay

This wonderful book for boys ages 5 to
12, written with the help of men who were
either abused or offenders, is designed to
be read alone or in groups. It addresses the
cultural pressures that make having been
sexually abused a difficult process for boys,
and strives to break down the gender-role
stereotype that by disclosing sexual assault
one admits weakness, 1987, 36 pp., $6.50.

ETR Associates/Network Publications, PO
Bax 1830, Santa Cruz, CA 95061-1830
800/321-4407.

LEARNING ABOUT SEXTUAL ARUSE
Jennifer Sowle Abo & Jobn W. Petras

A series of related stories presents situ-
ations illustrative of the forms of sexual
abuse most likely to be encountered by
children ages 4 to 12, teaches lacts about
sexual abuse, and introduces a process
whereby children can develop a sense of
control and trust. Designed to be read by,
or o, children. 1987, 86 pp., $16.95.

Enslow Publishers, nc., Bloy Street &
Ramsey Avenue, Box 777, Hillside, N
07205; 201/964 41716.

A LITTLE BIRD TOLD ME ABOUT...
MY FEELINGS
Marcia K. Morgan
In this coloring book lor children ages 4
1 10, Sue and Bart teach children how o

dling (p/h). SIECUS is located at 130 West 42nd Street, Suite
2500, New York, NY 10036; 212/819-9770, fax 212/819-9776.

trust their feelings and say “no” o inap-
propriate touch. Each page contains a
thyme and coloring instructions. In-
chudes a cut-our-and-save section for
parcnts. 1984, 38 pp., $3.95.

ETR Associates/Network Publications,
PO Box 1830, Sania Cruz, C4 95061-
1836 8OY321-4407.

MY BODY IS PRIVATE
Linda Walvoord Girard

The child narralor of this very posi-
Live book about privacy, lamily rela-
tivns, and confidence, written for chil-
dren ages 5 te 12, makes it clear that
parts of her body are not to be touched
without her permission. Both the
mother and father, aclive participants in
the child's preventive education, en-
courage her to be assertive. Uses cor-
rect anatomical terms in dialogue. 1984,
32 pp., 59.25.

Albert Whitman and Company, 5747
W. Howard Siveet, Niles, Il 60648, 8OO/
255-7675.

MY PERSONAL SAFETY
COLORING BOOK
Barbara Zandio Hutchinson &
Elizabeth Anne Chevalier

This eversized coloring book, wrilten
for children under the age of 6, is a
helpful tool for involving children in
learning about sexual and physical
abuse. Children have the opportunity 10
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draw pictures for the text and (il in
happy and sad faces in answer to spe-
cific questions. 1982, 23 pp., $1.25.

Fridley Police Department, 6431
University Aveniue, NE, Fridley, MN
55432; 612/571-3457.

NO MORE SECRETS FOR ME
Oralee Wachter

Four stories, written for children
ages 4 to 10, explain what can happen
when the rights of children are not re-
spected. Taking a very conslruclive ap-
proach, and speaking in common lan-
guage, the children in (hese stories
learn that it is never a good idca to
keep a secret about touching that hurts
or cannot be undarstood. 1983, 47 pp.,
$12.95.

Little Brown and Company, 34 Bea-
con Sireet, Boston, MA 02106; 617/
227-0730.

THE OK BEARS COLORING BOOK
Flanned Parentbood of Mid-Central
Hiinots

In this oversized coloring book, for
children ages 3 o 8, the OK Bears, Orl
and Kory, present sexual ahbuse pre-
vention skills through their rhyming
story about warm touches and those
“that put knots in your tummy.” Bulk
quantities are available at discount
rales, 1984, 16 pp., $1 plus 15% p/h.

Planned Parentbood of Mid-Central
Hiinois, 318 West Washingion Street,
3rd Floor, Bloomingiton, Il 61761; 30%
827-1363.

PRIVATE ZONE
Franves §. Dayee

Emphasizing how children can pro-
tect themselves against abuse, this
book concentrates on purposcful edu-
cation about sexual abuse as a chance
to provide children with the informa-
tion they need to recognize the char-
acteristics and dangers of an assaull.
Includes bathtub, bully, and doctor
scenes in which the child is assertive
about touching. The introduclion en-
courages the use of correct anatomical
terms, but inclusion in the text is lelt
1o parental discretion. 1982, 28 pp.,
$4.25.

The Chas. Franklin Press, 7821
175:th Street SW, Edmonds, WA 98026;
2006/ 774-6679,

SOMETHING HAPPENED TO ME
AND I'M SCARED TO TELL
Pairicia Keboe

The lion narrator of this story, about
a young girl who is confused about
her feelings afier being sexually
abused, empowers readers ages 3 to 7
with strength and courage. The style is
simple and concepts readily under-
stocd. 1987, 26 pp., $3.95.

FPuarenting Pross, 7744 315t Avenue

NE, Seaitle, WA 98115; 206/527-2900.

TOUCHING
Sandy Kleven

This whimsical storybook for children of
preschool age, wrilten in a gentle and
thoughtful manner, teaches skills for pre-
venting child sexual abuse. The term "pri-
vaie parts” is used rather than correct ana-
tomical terms, but the illustrations correctly
depict preschoolers’ bodies. 1985, 32 pp.,
$5.95.

ETR Associales/Netwark Publications, PO
Box 1830, Santa Cruz, CA 95061-1830:
ROW321-44G7.

A VERY TOUCHING BOOK
Jan Hindman

This delightful book for children ages 4
to 12, illustrated with excellent cartoon
graphics that entertain and instruct with hu-
mor and sensitivity, teaches correct termi-
nology lor body parts and correct re-
sponses to touching and other physical
contact, Open communication between
adults and children is encouraged through
humcr and active participation exerciscs.
1985, 44 pp., §11.45.

AlexAndria Associates, PO Box 208, Dur-
kee, OR 97905; 503/877-2214.

YOUR CHILD SHOULD KNOW
Flora Colao & Tamar Flosansky

This 10-step assertiveness training pro-
gram tells children ages 5 to 13 how 1o pin-
point suspicious behaviors and safcly cs-
cape them. Includes photographs and ex-
planations of verbal and physical sclf-de-
fense exercises helpful for visualizing and
fending off an assault, and offers sugges-
tions for coping if an assault occurs. 1983,
155 pp., $16.95.

Bobibs-Merrill Company, tnc,, 630 Third
Avenue, New York, NY 10017 212/702-
2000,

WHAT EVERY KID SHOULD KNOW
ABOUT SEXUAL ABUSE
Channing .. Bete Company, Inc.

This unique activities coloring baok, (or
children ages 7 to 12, conltains mazes, fill-
in-the-blanks, and coded messages that
teach about sexual abuse and how to pre-
vent it. Available in Spanish. 1989, 16 pp.,
$150.

Channing L. Bete Company, Inc., 200
State Road, South Deerfield, MA OI373;
473/665-7611.

Adolescents/
Secondary School

ABBY, MY LOVE
Hadley Invin

This tender story portrays caring be-
tween two adolescents and the help one
gives the other in overcoming feelings
abouwt family incest. Emphasizes how
people grow together through the healing
process, and paticnce and understanding as

the primary components in helping
those who have been sexually abused
to cope. Recommended for children
ages 12 and up. 1985, 140 pp., $11.95.

Atbenewm Publishing, 856G Third Ave-
nue, New York, NY 10022, 212/702-
2000,

NOBODY TOLD ME IT WAS RAVE
Caren Adams & Jennifer Fay

This book provides tips on how Lo
speak with teenagers about this sensi-
live topic, discusses acquainiance rape,
explores media messages and the ef-
fects they have on perceived images,
and includes prevention idcas and ex-
amnples of limit-setting. [ncludes a 10-
part guide for helping teens recover
lrom sexual abuse. 1984, 23 pp., $3.95.

ETR Associates/Network Publications,
PO Box 1830, Santa Cruz, CA $3061-
1830 8003214407

50 WHAT’S IT TO ME? SEXUAL
ASSAULT INFORMATION FOR GUYS
Gayle M. Siringer & Deanna
Rants-Rodriguez

This book challenges male teenagers
Lo examing their beliefs, expectations,
and actions, and to explore their values
about relationships and sexual feelings
through “what-if* situations and nonex-
ploitative examples of behaviors consid-
ered “masculine.” With great style and
graphics, the book — designed for
young men sensitive enough to pick it
up and as a group learning tool for
those who leel diminished by their con-
cerns over sexual assaull — offers ad-
vice on how Lo be the kind of person
others feel comfortable and sale dating.
1987, 35 pp., $4.50; bulk rates available.

King County Rape Refief, 1025 South
3rd Sireet, Suite C, Remton, WA 98055,
200/226-5002.

Books To Be Read
With Children
Who Have Been Abused

FRANCES ANN SPEAKS OUT
Helen Chetin

Tor children ages 6 to 12, this story,
written with the hope of helping other
abused girls, illustrates a taped dialoguc
between a young girl, who has becn
raped by her father, and her grand-
mother, with whom she now lives after
removal from her abusive home. ‘The
dialoguc is rough, but genuine, and
minimal narration allows the reader to
visualize the conversation as it unfolds.
1977, 20 pp., 54.95.

The New Seed Press, PO Box 3016,
Stanford, CA 94305; 4715750-7570.

IT's NOT YOUR FAULT
Judy Jance

In this story, z little girl molested by
her grandmother’s new bovfriend tells a
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trusted adult who believes and helps
her. Includes an excellent list of ques-
tions and answers for facilitaling dis-
cussion, 1985, 25 pp., $3.

The Chas. Franklin Press, 7821
175th Street SW, Edmonds, WA 98026;
206/ 774-6979.

MARGARET’S STORY — SEXUAL
ABUSE AND GOING TO COURT
Deborab Anderson & Martha Finne

A child molested by a neighbor tells
another little girl aboul going to court
in this wonderfully descriptive, accu-
rate, and sensitive portrayal of the
court process as seen through the
child’s eyes. The book goes through
the processes of revealing what hap-
pened, of mecling with lawyers, and
of testifying. Includes a guide on han-
dling sexual abuse and organizations
that can help. 1986, 45 pp., $9.95.

Dillon Press, Inc., 242 Portland Ave-
nue South, Minneapolis, MN 55415;
612/333-2601.

THE SECRET — A CHILD'S STORY
OF SEXUAL ABUSE
Diana €. McCoy

Two steries, alike in plot bur distinct
in interpretation, portray the commen
experiences of a sexually abused
child. The first version, written for 4 to
6 year olds, addresses feelings of con-
fusion and fear; the second, written for
7 ta 10 year olds, addresscs feelings
about peer intcractions and responsi-
bility. 1987, 24 pp. and 32 pp., §6.50
each.

Magic Lantern Publications, 3818
Powers Avenue, Knoxville, TN 37917
G15/688-1303.

PARENT’S
RESOURCES

BY SILENCE BETRAYED —— SEXUAL
ABUSE OF CHILDREN IN AMERICA
Jobn Cretwdson

This report on child sexual abuse
covers abused children, families, law
enforcement officials, abusers, and the
therapisis and educators who try to
prevent and remedy such tragedies.
Each facet of child sexual abuse is ex-
plored, including questions of the
number of children involved, how
such crimes can be successfully prose-
cuted, and what can be done to pre-
vent the abuse. 1988, 267 pp., $8.95.

Harper and Row Publishers, nc.,, 10
East 33rd Street, New York, NY 10022;
212/207-7000.

CHILD ABUSE PREVENTLON:
HOW TO TAKE THE FIRST STEPS
Cordelia Anderson

A concise, step-by-step plan for de-
veloping support and implementing

child sexual abuse programs in comimuni-
ties, this book provides the rationale and
information necessary to define the extent
of need, tells how to get started, and pro-
vides a resource list of support organiza-
tions. 1983, 32 pp., $8.50.

ETR Associates/Nelwork Publications, PO
Box 1830, Santa Cruz, CA 95061-1830
8'321-4407.

COME TELL ME RIGHT AWAY
Linda Tschivbart Sanford
This informative booklet, adapted from
the former The Silent Children — A
Parent’s Guide to the Prevention of Child
Sexual Abuse, offers concrete and effective
suggestions for minimizing a child’s chance
of becoming abused, and encourages
adults 1o teach children to use their intui-
lion. 1987 revised edition, 21 pp., §2.95.
Ed-U Press, PO Rax 583, Fayettevilla, NY
13066; 315/637-9524.

HELP YOURSELF TO SAFETY — A
GUIDE TO AYOIDING DANGEROUS
SITUATIONS WITH STRANGERS
AND FRIENDS
Kate Hubbard & Evelyn Berlin
“What-if* situations, completed by chil-
dren, teach safety concepls, and are fol-
lowed by safely tips and referrals to na-
tional help organizaticns. Includes an ex-
tensive resource list of publications and
audiovisual materials. 1985, 35 pp., $3.95.
The Chas. Franklin Press, 7821 175th
Street SW, Edmonds, WA 98026; 206/774-
6979.

THE MOTHER'S BOOK — HOW TQ
SURVIVE THE INCEST OF YOUR CHILD
Carolyn M. Byerly

Focusing on father-daughter incest and
its eflect on the involved mother, this book
addresses the cultural and religious atlitudcs
that promote mothers as primary caregivers
while attempting to erase feelings of guilt.
The rebuilding process of relationships be-
tween offenders and mothers and children
and mothers are detailed. Includes an ex-
cellent section for lesbian mothers. 1985,
59 pp., $5.80.

KendallHunt, 2460 Kerper Bivd,,
Dubtigue, IA 52001; 3719/588-1<451.

THE SAFE CHILD BOOK
Sherryll Kerns Kraizer

Offering a common sense approach to
protecting children from abduction and
sexual abuse, this book advocates teaching
children to recognize and respect their in-
stincts and encourages parents to poriray
the world to their children as basically
positive. Contains excellent chapters on
staying alone and how to choose a chiid-
care center. 1985, 128 pp., $5.95.

Delt Publishing Company, Inc., I Dag
Hammarskjold Plaza, New York, NY 1001 7.
212/765-6500.

THE SILENT CHILDREN: A PARENT'S
GUIDE TO THE PREVENTION OF
CHILD SEXUAL ABUSE
Linda Tschirbart Sanford

This detailed guide advises parents to
make their children confident about
their instinets, to avoid making them
vulnerable to gender-rcle stereotypes,
and to teach them how to limit the
physical or emotional demands that
anyone can impose on them, Sensi-
tively portrays special circumstances
encountered by black, Asian, Native
American, and single parents, and by
parents of developmentally disabled
children. 1980, 367 pp., $7.95.

Ed-U Press, PO Bax 583, Fayeticville,
NY 13066; 315/637-9524.

SPIDERS AND FLIES — HELP FOR
PARENTS OF SEXUALLY ABUSED
CHILDREN
Donald Hillman & Janice Solek -Telft

Provides important and thorough
background information on the evolu-
tion of child sexual abuse and covers
the broad range of situations and prob-
lems encountered in child sexual abuse
cases in school and clinical settings.
Includes typical scenarios of abusive
cncounters, cxplains the short- and
long-term effects of sexual abuse on all
involved parties, and offers myth-de-
bunking statistics and a review of nor-
mal sexual development. 1988, 200 pp.,
$20.95.

Lexington Books, 125 Spring Street,
Lexington, MA 02173; 61 7/862-6650.

WHEN YOUR CHILD HAS BEEN
MOLESTED
Kathryn B. Hagans & Joyce Case
Identifies step-by-step the stages that
parents and children ge through afier
discovering sexual abuse, covering the
stages and legal proceedings in detail.
Each chapter includes a “Reality Check”
section designed to help readers define
their feclings. 1988, 159 pp., $9.95.
Lexingion Books, 125 Spring Streel,
Lexington, MA 02173; 61 7/862-6650.

WHERE DO I START? A PARENT’S
GUIDE FOR TALKING TO TEENS
ABOUT ACQUAINTANCE RAPE
Py Bateman & Gayle Stringer

Particularly good for helping parents
empower their children with protection
skills as they experiment with their in-
dependence, this book, in special sec-
tions relaled to sexual assault, discusses
gender lcarning, peer pressure, media
influences, and parental modeling. In-
cludes a resource bibliegraphy. 1984,
51 pp., $5.

Rendall/Hunt Publishing Company,
2460 Kerper Boulevard, Dubugtie, iA
52001; 319/588-1451.
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CURRICULA K-12

PERSONAL SAFETY: CURRICITLUM
FOR PREVENTION OF CHILD
SEXUAL ABUSE
Mary Oben et al

The broad goal of this comprehen-
sive package of curricula is the pre-
vention of child sexual abuse in pres-
ent and succeeding generations. Each
level contains an overview of the cur-
riculum, essential information for the
teacher, lessons and teacher instruc-
tions, and activities for students. Four
topical areas are covered at each level:
personal salety, appropriate and inap-
propriate tauching, assertivencss tech-
niques, and suppaort systems. Concepts
and corresponding student learning
objectives, expanded at each sequen-
tial level, provide knowledge and
skills appropriate to the developmental
level of the student. Curricula for the
three lowest levels are divided into 12
lessons, those for the three highest
levels, into five. 1982, Head Start, 162
pps K to 2, 224 pp.; 3 to 4 years, 266
pp.; 5 to 6 years, 184 pp.; junior high,
171 pp.; high school, 189 pp.; $20
cach.

Child Abuse Prevention Program,
Tacoma School District, PO Box 1357,
Tacoma, WA 98401; 206/596-1131,

Preschool and
Elementary Grades

CHILD ASSAULT PREVENTION
PROJECT
Nancy E. Toole & Monna 1. Bender
Focusing on the necessity of teacher
training, this manual presents an his-
torical perspective of child abuse; of-
fers guidelines for reponting the abusc;
outlines prevention lessons for kinder-
garten through grade six; describes
support systems for children; and clari-
fies terminclogy. 1989, 92 pp., $15.
Saratoga County Task Force on
Child Abuse and Neglect, Inc., 24 Cir-
cular Street, Saratoga Springs, N¥
12866; 518/587-8008.

FEELINGS AND YOUR BODY:

A PREVENTION CURRICULUM FOR
PRESCHOOLERS

Shelly McFaddin

SOAP BOX PRODUCTIONS: THE
TOQUCHING PROBLEM (YOLUME I)
Sandra L. Kleven & Joan Krebil]

SEXUAL ABUSE PREVENTION: A
LESSON PLAN (VOLUME II)
Sandra L. Kieven

These 3 publications were devel-
oped to be taught sequentially. Feel-
ings and Your Body presents 5 day-by-
day lesson plans, designed to teach 4

and 5 year olds how to protect themselves
[rom sexual abuse, The Touching Problem
is the narrative of a play used to teach stu-
dents in grades K-6 about child sexual
abuse. A lessom Plan, designed to go with
it, contains a step-by-slep guide to ¢lass-
room discussion and simple illustrations for
reproduction and use with children. Video
of the play available. 1981-82, 32, 46, and
18 pp., $6, $10, and §$5.

Coalition for Child Advocacy, PO Box
159, Bellingbam, WA 98227; 206/734-
5121.

“NO-GO-TELL!": INFORMATION FOR
TEACHERS & PARENTS
Elisabeth J. Krents & Dale V. Atkins

Intended Lo be used alone or integrated
into an existing safety program, this cur-
riculum is designed to meel the needs of
young preschool and early clementary age
children, both able-bodied and disabled.
Based cssentially on a pictorial approach, i
recommmends the usc of supplemcntary
learning techniques. The picture cards are
small poster-sized cardboard with flaps to
keep children focused on the depictions.
Included are a pair of boy and gir] ana-
tomically correct dolls, a set of “NO-GO-
TELLY posters, a teachers’ and parents’
guide, and a postinstruction assessment
test. 1986, curricula, 50 pp., 89 poster
cards, §209.

James Stanfield Company, PO Box
41058, Santa Barbara, CA 93140: 805/
565-3275.

PERSONAL SAFETY CURRICULUM:
PREVENTION OF CHILD SEXUAL ABUSE
Geraldine A. Crisct

Building on concepts from preschool
level through grade 6, this graduated cur-
riculum concenlrates on differentiating be-
tween exploitive touch and purturing touch
and teaches children how to identify and
utilize their support systems. The teacher’s
guide, designed as a reference, provides
supplemental information and emphasizes
the concept of safety without engendering
fear or rigidity. 1983, 102 pp., $25.

Personal Safety Program, 165 Front
Street, Bldg D-5, Chicopee, MA 01035; 416/
594-9116.

PRESCHOOL CHILI ASSAULT
PREVENTION PROGRAM (PRE-CAPF)
Patricia A. Roche & Nancy Toole

A guide lor preschool and daycare ad-
ministrators to use in planning a curricu-
lum, this manual oullines the problem of
child sexuzal exploitation and some of the
surrounding issues, and secks to empower
children with correct informalion. Includes
lesson plans, reporting procedures, and
illustrations that can be photacopied for
use. 1985, 60 pp. $15.

Saratoga County Task Force on Child
Abuse and Neglect, inc., 24 Circular Street,

Sararoga Springs, NY 128606; 5158/58 7-8008,

RED FLAG GREEN FLAG PEOPLE
Jay Williams

RED FLAG GREEN FLAG PEOPLE
FACILITATOR'S PROGRAM GUIDE
Carol Grimm & Becky Monigomery

This large coloring book teaches chil-
dren to identily green Mag touch (good
feelings touch) and red flag touch (bad
feelings touch). Provides examples of
situations in which these occur, and fill-
in-the-blank exercises for children to
complete. The facilitator's program
guide contains reprints of each page of
the children’s book, lists the purpose
for each, and suggesls classroom activi-
ties. 1983, coloring beok, 28 pp.,
facilitator's guide, 36 pp., $4.95, $11.95.

Rape and Abuse Crisis Center, PO Box
2984, Fargo ND 58108, 800/627-3675.

STRATEGIES FOR FREE CHILDREN:
A LEADER’S GUIDE TO CHILD
ASSAULT PREVENTION
Sally Cooper, Yvonne Lutter &
Cathy Phelps

‘This community-based Child Assault
Prevention (CAP) project, involving par-
ents, educators, and elementary-agc
children, offers background information
on child sexual abuse; outlines the
theoretical development, administrative
follow-up, and evaluation of sexual
abuse programs; and tells how to in-
volve the community. Includes detailed
narratives of workshops for children
and adults offered by Women Against
Rape. 1983, 250 pp., $21.95.

Intreprid Clearing House, PO Box
02084, Columbus, OH 43202,

"TALKING ABOUT TOUCHING

Katby Beland

This schocl-based personal safety
cusricula for preschool to grade 5 (di-
vided into separate developmentally ap-
propriate curriculum and teacher’s
guides — in binders — for specific
grade levels) teaches the new 3 Rs: rec-
ognizing, resisting, and reporting abuse,
through the use of laminated photo/
lessons (p/D. A special kit has also
been prepared for preschoel and kin-
dergarten which, in addition to the cur-
riculum (66 laminated 11'x17" p/1 fo-
cusing on safety training, personal
safety, touching safety, and fecling
safety) and teacher’s guide (59 pp.),
includes flannel board characters; a
video, “Willie Learns the Touching
Rule™; and an audiocassette and booklct
called “Sam's Story.” 1988, Preschool
and kindergarien kit, $215; grades 1 to
3, 89 p/l, teacher's guide, 60 pp., $140;
grades 4-5, 79 p/l, teacher’s guide, 50
ep., 5125

Commiitice for Children, 172 20th
Avenue, Seattle, WA 98122, 206/322-
5050,
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Junior and Senior
High School

ABOUT SEXUAL ABUSE:
A PROGRAM FOR TEENS AND
YOUNG ADULTS
f'red and Belty Ward

The Unitarian Universalist
Association’s (UUA) curriculum has
been developed 1o help participants
become aware of sexual abuse, de-
velop an understanding of abusive
behavicr, and probe their attitudes and
feelings about sexual abuse through a
series of experiential exercises. Al-
though designed to be a complete and
independent program, its structure
allows it to be casily assimilated as a
unit inte UUA’s sexuality curriculum,
Abour Your Sexuality. Fach part of the
program includes the goals to be met,
the materials needed, leader prepara-
tion, background information, activities
for achieving the goals, and additional
resources. 1990, 85 pp., $14.95.

Unitarian Iniversalist Assaciation
Rookstore, 25 Beacon Street, Boston,
MA 02108; G17/742-2100.

DATE RAPE: AWARENESS AND
PREVENTION
fili R Strand

Divided into five topical units, this
very readable and easy-lo-use manual
is a collection of book and media re-
source lists and curriculum evaluation
forms for teachers and students. Each
educational unit contains specific ob-
jectives, a lopic overview for back-
ground and lectures, and a variety of
activities designed to further enhance
_the learning material. Laws cited are
specific to Indiana, but most of the in-
formation is generic to any commu-
nity. The looseleaf binder allows for
easy duplication. 1985, 66 pp., §23.95.

Tecumsebh Area Planned Parent-
bood, 1016 E. Main Street, PO Box
1159, Lafayette, IN 47002: 31 7/742-
72871,

NO EASY ANSWERS: A SEXUAL
ABUSE PREVENTION CURRICULUM
FOR JUNIOR AND SENIOR HIGH
STUDENTS
Cordelia Anderson

This curriculum grew out of the pio-
neering work of Minneapolis® well-
known Illusion Theater and its “Touch
Continuum.” Fxplains and incorporates
the range of touch, from nurturing to
confusing 1o exploitative, throughout
the 20 lessons, which are designed to
help students develop skills in their
communication of feelings, attitudes,
and expeclations related (o sexuality
and scxual exploitation, and to teach
them protection and prevention skills.
Presents ideas from which many other

curricula have drawn. 1982, 208 pp.,
$29.95.

TR Associates/Network Publications, PO
Bax 1830, Santa Cruz, CA 95061-1830;
80073214407,

PERSONAL SAFETY AND DECISION
MAKING
Anw Downer & Kathy Beland

Asscrtiveness and the decision-making
skilis necessary to resist peer pressure and
subtle sexual exploitation arc taught in this
middle school curriculum for grades 6 to 8.
Group discussicn, rele-play, and the analy-
sis of story scenarios help young people
understand the dimensions of sexual
abuse. Includes teacher’s guide. Looseleaf
binder with laminated pages for easy vse.
1588, 125 pp., $100.

Commitice for Children, 172 20th Ave-
nue, Sealtle, WA 98122 206/322-5050.

SEXUAL ABUSE PREVENTION: A STUDY
FOR TEENAGERS
Marie M. Fortune

This Uniled Church of Chrisl’s curriculum
offers young people information about
abuse, skills for protecting themselves, and
local resources should they or their friends
be sexually abused. The course, divided
into 5 sessions to be presented in consecu-
tive weekly meelings or at a weekend re-
treat, deals with rape, incest, touches, stere-
otypes, and media messages. Sessions in-
clude objectives and plans, and offer a vari-
ety of activities. 1984, 32 pp., 53.95.

ETR Associgtes/Network Publications, PO
Bax 1830, Santa Cruz, CA 935061-1830;
SO 321-4407.

SOURCEBOCK FOR EDUCATORS:
SEXUAL ASSAULT PREVENTION
FOR ADOLESCENTS
Susan de Alcorn

Designed to be used at junior and scnior
high schoel levels, this sourcebook con-
tains programs on teacher preparations,
classroom presentations and activities,
background information, legal appendices,
and resource lists, Sections arc compre-
hensive and cross-referenced in (he appen-
dices. 1982, 371 pp., 523.95.

Pierce County Rape Relief, Allenmore
Medical Center, South 19th and Union, Ti-
coma, WA 98405, 206/ 474-7273.

TOP SECRET: SEXUAIL ASSAULT
INFORMATION FOR TEENAGERS ONLY
Jennifer J. Fay & Billie Jo Flerchinger

TOP SECRET: A DISCUSSION GUIDE
Jennifer | Fay & Rillie Jo Flerchinger

This 32-page booklet, designed lor 12 to
17 year olds, is composcd of pop graphics
and an editorial style that jumps rom quiz-
zes, persenal vignettes, and question-and-
answer exercises, 1o straightforward infor-
mation. Discusses rape, incest, exploitation,
and assertive behavijor. The discussion
guide offers topics lor discussion, addi-

tional factual information, and activities
for group scttings. Includes a list of re-
sources from King County Rape Relief.
1983, 64 pp., $11.95.

ETR Associates/Network Publications,
PO Box 1830, Santa Cruz, CA 95061-
1830 800v321-4407.

People with
Special Needs

LIFEFACTS 2
Nancy Cowardin, Ann Downer & James
Stanfield

The overall procedure, designed to
contain all the essential materials and
information necessary Lo teach sexual
abuse prevention and protection strate-
gies to adolescents and adulis with mild
developmental and learning disabilitics,
involves four steps. The heart of the
curriculum is a diagnostic/prescriptive
program that uses a sequence of objec-
tives and lesson plans to prescribe in-
struction, which is done with a collec-
tion of 53 laminated teaching pictures,
student worksheets, 35mm slide copies
of the teaching piclures for group pres-
cntations, and pretesl and posttest in-
slruments to assess student knowledge.
Carrying case included. Videos, under
the Circles Series, are available. 1990,
curricula guide, 60 pp., $199.

James Stanfield Company, PO Box
41058, Santa Barbava, CA 93140 806/
421-6534.

PREVENTING SEXUAL ABUSE OF
PERSONS WITH DISABILITIES:
A CURRICULUM FOR HEARING
IMPAIRED, PHYSICALLY DISABLED,
BLIND AND MENTALLY RETARDED
STUDENTS
Bonnie O'Day et al

Developed for prolessionals, 9 lesson
plans emphasize prevention of sexual
abuse for the populations mentioned.
Topics include vocabulary, touch,
myths about sexual assault, rape, reac-
tions of survivors, personal safcty, and
awarencss. May be presented o indi-
viduals or in group settings. 1983, 175
pp., $19.95.

ETR Associates/Network Publications,
PO Box 1830, Santa Cruz, CA 95061 -
1830; 800/321-4407.

SPECIAL NEEDS CHILD ASSAULT
PREVENTION PROJECT
Nancy E. Toole & Monna [, Bender
Designed 1o teach disabled children
how to prevent sexual assault, this cur-
riculum offers general background in-
formation on child sexual abuse and
conlains sections on reporting proce-
dures, specialized information on the
protection of disabled children, preven-
tion education lessons, and information
for parents. Includes a workbook and

19

SIECUS Report, August/September 1990



biblicgraphy, 1988, 172 pp., $15.

Saraioga County Task Force on
Child Abuse and Neglect, Inc., 24 Cir-
cular Street, Saratoga Springs, New
York 12866; 518/587-8008.

THE WOODROW PROJECT
Rape and Abuse Crisis Center of
Fargo-Moorbead

Designed 10 be utilized with young
adults ages 15 to 25 from the trainable
developmentally disabled population,
and with mixed-gender groups for
comparison instruction, this curriculum
implements the Direct-Instruction
Teaching Medel, and is taught in 8
topic sessions, with a final review ses-
sion. Specific concepts on sexual
abuse prevention are designed to be
taught in nonthreatening, safe environ-
ments, Contains topics such as: identi-
fication of specific body parts; identifi-
cation of good and bad touches; appli-
cation of the 3-part skill sequence of
“No,” “Get Away,” and “Tell Someone”
Assertiveness Training; and jdentifica-
tion of a support system. Includes a
video for training professionals. 1986,
85 pp., $99.95.

The Rape and Abuse Crisis Center of
Fargo-Moorbead, PO Box 2984, Fargo,
ND 58108; 701/293-7273.

PROFESSIONALS

ADULTS MOLESTED AS CHILDREN:
A SURVIVOR’S MANUAL FOR
WOMEN AND MEN
Euan Bear & Peier T. Dimock

This wonderful booklet for adults
beginning to process their feelings of
childhood sexual abuse, treats the re-
covery of a sexual abuse survivor as a
celebration of life. It is a very uscful
tool for helping survivors explain
sorne of what they go through to the
significant supporn people in their
lives. Contains moving letters and a
guide for choosing the right therapist.
1988, 67 pp., $12.95.

The Safer Society Press, Shorebam
Depot Road, RR #1, Box 24-B, Orwelf
VI 05760-9756; 802/897-7541.

CHILD SEXUAL ABUSE
Dauvid Finkelhor

Offering theoretical and research
perspectives on the nature of abuse,
its dynamics, and the social forces that
shape public attitudes toward the
problem, this book deals with the evo-
lution of abuse, moral issues, and
characteristics of high- risk children
and offenders. Data on the prevalence
and public knowledge of child sexual
abuse are synthesized with implica-
tions for future research and preven-
tion. 1984, 260 pp., $27.95.

The Free Press, 866 Third Avenue, New
York, NY 10022, 212/702-4771.

THE COURAGE TO HEAL WORKBOOK
Laura Davis

This binder-style workbook, an innova-
tive tool for all people healing from the
effects of childhood sexual abuse, contains
a combination of checklists, open-ended
Questions, writing exerciscs, art projects,
and activities. Designed with an inward-
folding flap for lap-writing, it is a helpful
companion for the child abuse survivor.
1990, 460 pp., $18.95.

Harper & Row Publishers, 10 East 53rd
Street, New York, NY 10022: 212/207-7000.

THE EDUCATOR’S GUIDE TO
PREVENTING CHILD SEXUAL ARUSE
Mary Nelson & Kay Clark, Editors

An informative overview of current is-
sues concerning child sexual abuse, this
guide is divided into 4 major sections: in-
troduction and background; issues in child
sexual assault prevention; guidelines for
prevention education; and prevention pro-
grams in progress. Contains a summary of
the prevention movement, descriptions of
successful sexual abuse prevention pro-
grams, and an annotated resource section.
1986, 210 pp., §15.95.

ETR Associates/Network Publications, PO
Bax 1830, Santa Cruz, CA 95061-1830;
BO0/321-4407.

INTERVENTION STRATFEGIES FOR
SEXUAL ARUSE
Robert H. Rencken

Written by a mental health counselor and
a clinical sexclogist, this book provides a
basic framework for understanding the di-
mensions of pedosexual behavior and fo-
cuses on integrated intervention stralegies
for professionals atternpting to learn to deal
with child sexual abuse with competence
and expertise. Contains specific programs
for those sexually abused, offenders, and
families. 1989, 186 pp., $24.95.

American Assoctation for Counseling
and Development, 5000 Steverison Avenue,
Alexandria, VA 22304 703/823-9800.

INTERYIEWING THE SEXUALLY ABUSED
CHILD
Mary McQuiston & David P.H. Jones

An excellent manual for therapists con-
fronted with interviewing a sexually abused
child, this book considers the legal implica-
tions of such an interview in clinical prac-
tice, Offers guidelines for determining a
child’s knowledge of sexuality and ability
io be a witness, and describes suggested
contents for an interview room. 1985, 42
pPp-, $3.75.

National Center for Treatment of Child
Abuse & Neglect, University of Colorado
School of Medicine, 1205 Oneida Street,
Denver, CO 80220 303/321-3963.

MALES AT RISK — THE OTHER SIDE
OF CHILD SEXUAL ABUSE
Frank G. Bolton, Larry A. Morris & Ann
E. MacEachron

A resource for both the abused male
and those who formulate treatment
plans for their recovery, this book ad-
dresses the situational characteristics
that allow male sexual abuse to occur
and discusses the impact and results of
childhood abuse on male coping pat-
terns, Very thorough in discussing how
different life factors affect the recovery
process. 1989, 222 pp., $16.95.

Sage Publications, Inc., 2111 Wast
Hillcrest Dirive, Newbury Park, CA
91320, BOYL99-0721.

A MODEL RESIDENTIAL JUVENILE
SEX-OFFENDER TREATMENT
PROGRAM
Joseph W. Hetnz, Suzanne Gargaro &
Kevin G. Kelly

An exemplary model for counselors
working with young offenders, this
publication has received nationwide ac-
claim for its successful approach and
altitude toward prevention and rehabili-
tation, rather than punishment. Details &
stages experienced by participants from
crientation at the Hennepin County
Heme Schoof to reinlegration in society.
Letters from past participants indicate
the ways in which treatment has
helped. 1987, 136 pp., $23.

The Safer Society Press, Shorebam
Depot Road, RR #1, Box 24-B, Orwell,
VT O5760-9756; 802/897-7541.

THE NEW CHILD PROTECTION
TEAM HANDBOOK
Donald C. Bross et al, Editors

Pertinent for all who deal with child
sexual abuse prevention and treatment,
this innovative book addresses the rela-
ticnship of each professional with the
abused child, and the necessary inter-
professional skills an entire team must
possess in arder to help and educate the
child. Includes assessment and treat-
ment plans for parents, medical profes-
sionals, and educators, and recommen-
dations for the legal staff of a child pro-
tection team. 1988, 635 pp., $55.

Garland Publishing, Inc., 136 Madi-
som Avenue, New York, NY 10016; 212/
086G-7492.

RECOGNIZING CHILD ABUSE —
A GUIDE FOR THE CONCERNED
Douglas [. Resharoy

Practical and thorough, this band-
book explajns what concerned indi-
viduals can do if they suspect child
abuse. Includes informative charts,
guidelines, and checklists for identifying
and evaluating evidence of possible
malireatment, and a complete list of
steps to follow in reporting suspected
cases. 1990, 224 pp., $9.95.
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The Free Pross, 866G Third Avenue,
New York, NY 10022; 212/702-4771.

SECRET SCARS
Cynthia Crosson Tower

Written by 4 therapist who is also a
sexuality educator, this book defines
the differences between sexual abuse
as perceived by men and women, and
discusses how a survivor's experiences
are likely to affect their children and
their adult relationships. Contains a
state-by-state listing of organizations
where survivors can lind support.
1988, 207 pp., $16.95.

Viking Penguin Press, inc., 40 West
23rd Street, New York, NY 10010; 212/
337-5200.

SEXUAL ASSAULT — A FROCE-
DURAL MANUAL FOR LAW EN-
FORCEMENT, MEDICAL, HUMAN
SERVICES, AND LEGAL PERSONNEL
Eileent Keller

Divided into 5 chapters — Law En-
forcement Investigation of Sexual As-
sault Crimes, The Medical Treatment of
Sexual Assault Victims, Counseling the
Victim of Sexual Assault, The Prosecu-
tion of Sexual Assault Crimes, and The
Child as Victim — this manual recom-
mends procedural guidelines that can
be adapted to different communities.
Recognizing that functions and proce-
dures of law enforcement, medical,
social service, and prosecuting person-
nel are highly interdependent, the pur-
poses of one department are alligned
with those of another throughout the
baok. 1986, 143 pp., $15.95.

Minnesora’s Book Store, 1700 Uni-
versity Avenue, St. Paul, MN 55155;
612/297-3000.

VICTIMS NO LONGER
Mike Lew

Written by an expert on recovery for
male survivors, this book helps sexual
abuse survivors identify and validate
feelings and experiences. Provides
personal accounts of recovery, while
focusing on issues of trust, intimacy,
and the recovery process, as experi-
enced from lhe perspective of the
survivor's support system. 1990, 325
pp., $14.95.

Harper & Row Publishers, 10 East
53rd Street, New York, NY 10022: 212/
207-7000.

VULNERABIE POPULATIONS
VOLUMESI & II
Suzanne M. Sgroi

The first valume of this 2-part series
contains a methodology to assist pro-
fessionals in assessing sexually abused
children and offenders, offers compre-
hensive guidelines for the criminal in-
vestigation of child sexual abuse cases,

and discusses the use and validity of inter-
views with sexualiy abused children. The
second volume gives an in-depth analysis
of the recovery stage, a presentation of the
group therapy approach for child sexual
abuse clients, guidelines for using play
therapy, and a step-by-step procedure for
training mentally disabled adults to protect
themselves. 1988, 314 pp. and 406 pp.,
$24.95 each.

Lexington Books, 125 Spring Siveet, Jex-
ington, MA 02173; 617/862-6650.

ORGANIZATIONS

THE NATIONAL CHILD ABUSE HOTLINE
-— REFERRAL SERVICE
1-800/422-4453

NATIONAL COMMITTEE FOR
PREVENTION OF CHILD ABUSE
332 South Michigan Avenue, Sufie 950
Chicago, IL 60604
312/663-3520

CHILDHELP NATIONAL HEADQUARTERS
6463 Independence Avenue
Woodland Hills, CA 91367
§18/347-7280

NATIONAL CENTER ON CHILD ABUSE
AND NEGLECT
PO Box 1182
Washington, DC 20013
202/245-2858

NATIONAL RESQURCE CENTER ON
CHILD SEXUAL ABUSE
106 Lincoln Street
Huntsville, Alabama 35801
1-800/543-7006

ADAM WALSH RESOURCE CENTER
1876 North University Avenue, #3006
Fort Lauderdale, FL 33322
305/475-4847

CHILD ABUSE AND DISABLED PROJECT
THE LEXINGTON CENTER
30th Avenue and 75th Street
Jackson Tieights, NY 11370
718/899-8800

AMERICAN ASSOCIATION FOR
PROTECTING CHILDREN
CHILDREN’S DIVISION CF THE AMERI-
CAN HUMANE ASSQCIATION
9725 East Hampden Avenue
Denver, CO 80231
303/695-0881

NATIONAL CENTER FOR MISSING AND
EXPLOITED CHILDREN
1835 K Street NW, Suite 700
Washington, DC 20000
1-800/843-5678

NATIONAL COALITION AGAINST
SEXUAL ASSAULT
8787 State Strect
East St. Louis, 1L 62203

VICTIMS OF CHILD ABUSE LAWS
(VOCAL)
PC Box 15035
Colorado Springs, CO 80935-3035
618/398-7764

HEALING HEARTS
{for survivors of ritualistic sex abuse)
PO Box 6274
Albany, CA 94706
415/456-38%0
719/591-6060

ADULTS MOLESTED AS CHILDREN
UNITED
PO Box 952
San Jose, CA 95108
406/280-5055

INCEST SURVIVORS ANONYMOCUS
WORLD SERVICE OFFICE
PC Box 21817
Baltimore, MD 21222
301/282-3400

LOOQKING UP
{for adult incest survivors)
PO Bax K
Augusta, ME 04330
207/626-3402

VICTIMS OF INCEST CAN EMERGE
SURVIVORS (VOICES)
PO Box 148309
Chicago, IL 60614
312/327-1500

INCEST RECOVERY ASSOCIATION
6200 Nerth Central Expressway,
Suite 209
Dallas, TX 75206
214/373-0607

INCEST RESQURCES, INC.
CAMBRIDGE WOMEN'S CENTER
40 Pleasant Street
Cambridge, MA 02139
617/354-8807

INCEST SURVIVQRS RESOURCE
NETWORK INTERNATIONAL
PO Box 911
Hicksville, NY 11802
516/935-3031

THE SAFER SOCIETY PROGRAM
Shoreham Depot Road
RR #1, Box 24-B
Orwell, VT 05760
B02/897-7541

21

SIECUJS Report, August/September 1990



- ] ' EN- Howard Ruppcl }r Executwe

‘TION TRA]NENG CEN'I'ER PR()GRAMS “HIV Prevention,

Planning, and Evaluation;” October 1-5, 1990; “HIV/AIDS
- Advanced Counseling chhmquca and Education © S
" Strategics,” Ociober 24-26; “HIV/STD Update,” january 21

23, 1997, Ba{tlmore';Maryiand Coritact: Harriette Lowery, .

Baltimore Heait? partrhent, STD/HIV Prevention/Training dentis P

‘Center, 303 East Fayetie Strest.. Baltlmore MD: 21202 301/396 _delphla Pennsy[vama Contact _usan'How 1, Temple Umver— :

4448, fax 301/62 -3688.° : e ' . ' hia, PA 19140 215/221- j

" FOURTH AN AIAEMIAAIDS SYMPOSIUM Ocrober3~"-
. 51890 Montgomery,-Alabama -Contact: Joan- Huﬂ"stuﬁer Ala-
" bama Depaitment-of ic Heallh 2451 FIlllnglm Street, Mo -
. -bile, AL36617 205/ 17322, . : .

SOCIETY. FOR PUBLIC HEALTH EDUCA’I‘ION’S 418‘1’
ANNUAL MEETING, “HEALTH EDUCATION — A BRIDGE - “
TO SOCIAL CHANGE: STRATEGIES FOR MEETING THE OB- - G
_ 'JECI‘IVES FOR THE YEAR 2000, October 46, 7990, Will -

' .socta] change é
profession in i
' -Ce-htre, 52n‘d-.Str

kS

st; Cure. AIDS Now Iricor-. '

L .l':;(:)(a(ed’;-_z-z‘io.
| TBSGA8378.

S Anders 34y
Tramer,”()c for. 2

. F ' HEPATITISB _
"PREGNANCY‘ ROOT C.AUSESREAL SOLUHONS October :_'November 19 20 1)90 Washmgton D Contacts l\auonaj T
18-20,1990. Will focus” n: six strategies for building effective. ~ Foundation” For nfect}ous Diseases, 4733 Be{hseda Avenuc S

c(mhllons at thé, lbc’al ss.ate and nauonal leve[s poverty reduc-  Suite 750, Bet_ a, MD 208‘15 301/656-0003

' -educatn;on promotlon _c_uf crmcal r.hmkmg sklils ‘and prom_ouon " “AIDS UPDATE CABE OF THE HIV INFECTED PATIENT ?

of youth lcadesshiip and volunteerism. Atlanta HiltOh Adanta, = November 20-21, 1990, Cincinnati; Ohio. Contact: Cincinnati
Georgia. Conmact: NOAPP Annual Conference, 4421-A East - Health Depaitment, East Central AIDS Education and Tr:ammg
West Highway, Bethesda MD 20814 301/91343378 fax 301/ Center, 411 Oak Street, Suite 306 Cincinpati, OII 45219 513/
913-0380.. . . _ 352—3041 L

THE SOCIETY FOR THE SCIENTIFXC STUDY OF SEX’S THIRD ANNUAL WORLD AIDS DAY CONFERENCE, “BUSI-
33RD ANNUAL MEETING, “NEW PERSPECTIVES ON SEX- NESS AT ITS BEST: RESPONDING TO AIDS,” November 29,
UAL SCIENCE,” November 1-4, 1990. Will present the [atest 1990, Boston, Massachusetts. Contact: Richard Williams, New
research findings and educational techniques in the field of England Corporate Consottium for AIDS Education, Polaroid,
sexual science. Minneapolis Marriott City Center Hotel, 549 Technology Square, Cambridge, MA 02139, 617/577-2285.

STRCUS Report, August/September 1990 22




SIECUS Report

Index to Volume I8
October 1989 to Sepiember 1990

Articles — Titles

Adolescent sexual behavior in the eighties.
MO Higler. 18(1), 6-9.

Adolescent sexuality: Developing self-es-
teem and mastering developmental lasks.
R Seiverstone. 18010, 1-3,

All wogether now: An integrated approach
1o preventing adolescent pregnancy and
STN/HLY infection, WA Fisker 1847, 1-11.

Considerations for reaching the Latino
population with sexuality and HIV/AIDS
information and education. F de la Vega.
18(3), 1-8.

Empowering teenagers: The use of theater
in HIVAAHDS education. New York pro-
gram maodels. & Patiamo. 18(4), 15-17.

The final frontier: Other-gender friendship.
C Cassel. 18(1), 18-20.

"Golden opportunities” for raising sexually
healthy adolescents. £ feighs. 18(1), 10-12.

HIV/AIDS and the Asian and Pacific Is-
lander communhy. D4 Lee & K Fong.
18(3), 16-22.

Human sexuality and the search for valucs.
W Lawior et al. 18(6), 4-16.

The impact of religion on sexuality
education. B Stackbouse. 18(2), 21-24.
Male and female adolescent developmental

needs, X McCaffree. 18(1), 34,

Moving toward a healthy paradigm of een
develgpment: Helping young people
develop inte scxually healthy adults. DWW
Haffner 18(4), 12-14.

Native Americans, stereolypes, and HIV/
AIDS: Our continuing struggle for
survival. M Rowell 18(3), 9-15.

The professional preparation of sexuality
cducators: A pivotal factor for sexuality
education. K Moghia. 18(2), 13-15.

Promoting healthy scxual development for
adolescents with developmental disabili-
tics or chronic illnesses. § Heigbrogy.
18(1), 4-5.

"Seaval etiquette 101" RA Haicher, CA San-
derson, KL Smith. 18(5), 9.

Sexuality education 1990: A review of state
sexuality and AIDS education curricula.
D de Matora 18(2), 1-9.

Should we do i the Swedish way? DWw
Haffner. 18(5), 10-11.

SIECUS and abortion rights. DW Haffhner.
18(1), 13-14.

SIECUS position statements. 18(2), 10-12.

The transition from the old norm to the
new: Sexual values for the 1990s. 58
Hacker. 18(5), 1-8.

Values and sexual health, The Rt Rev. DE
Richards. 18(6), 1-3.

Youth-serving agencies as effleclive provid-
ers of sexuality education. P Dietz. 18(2),
16-20.

Ariicles — Autbors

Bigler, MO, Adolescent sexual bebavior in
the gighties. 18(1), 6-9.

Cassel, C. The final frontier: Ober-gender
friendsbip 18(1}, 18-20.

de la Vega, E. Considerations Jorreaching
the Lativo population with sexuality and
HIV/AIDS information and education.
18(3), 1-8.

de Maura, D. Sexuality education 1960, 4
review of siate sexuality and AIDS sduca.

tiom curricwla. 18(2), 1.9,

Dietz, P. Youth-serving agencies as gffectine pro-
viders of sexuality education. 18(2), 16-20.

Fisher, WA. All logether viow: An integrated ap-
proack to preventing adolescent pregnancy
and STD/HIV infection. 18(4), 1911

Hacker, 85. The transition from the old novm to
the new: Sexual values for the 1990s. 18(5),1-8.

Haflner, DW. Moving toward a bealiby paradigm
of teen development: Helping young people
deuelop into sexaually bealthy aduiis 18(4),12-14.

Haffner, DW. Should twe do it the Swadish way?
18(5), 10-11.

Haffner, DW, SIECUS and abortion rights. 18(1),
1314,

Hatcher, RA, Sanderson, CA, & Smith, KL, "Seor-
ual etiquetie 101. 18(5), 9.

Ticighway, 8. Promoting bealthy sexual develop-
ment for adolescerils with developmenial dis-
abilities or chromic illnesses. 18(1), 4-5.

Lawlor, W et al. Human sexuality and the search
Jor values. 18(6), 4-16.

Leght, L. “Golden opportunities” for raising sexu-
aily bealthy adolescents. 18(1), 10-12.

Lee, DA & Fong, K. HIV/AILY and the Asian and
Pacific Islander community. 18(3), 1622,

McCaffree, K. Male and female adolescent devel-
opmenial needs. 1801}, 34,

Moglia, R. The professional preparation of sexual-
ity educators: A pivotal factor for sexuality
education. 18(2), 13-15.

Paticrno, C. Empotvering leenagers: The use of
theater in FITV/AIDS aducation. New York pro-
gram models. 1801}, 15-17.

Richards, The Rt. Rev. 1DE. Values and sexua!
health. 18(5), 1-3.

Rowell, RM. Native Americans, stareotypes, and
HIV/AIDS: Owur continuing struggle for sur-
vival 1803}, 9-15.

Selverstone, R, Adolescent sexcuality: Developing
seif-esteem and mastering developmenial tasks,
18(1), 1-3,

Stackhouse, B. The impact of religion on saxual-
ity education. 18(2), 21-24.

Book Reviews — Iiles

A lifelong love affair: Keeping sexual desire alive
in your relationship. f Notefrski. 18(1), 23-24.

Adoption awareness: A guide for teachers, coun-
selors, nurses and caring others. f Lindsay & &
Monserrat. 18(2), 25.

Advice for life: A woman's guide to AIDS risks
and prevemion. & Norwood, 18(3), 28-29,

AIDS: The women. [ Reider & ¥ Kuppell, eds.
18(3), 29.

The battle and the backlash. O Iechier. 18(1), 22,

Being 2 wornan: Fulfilling your femininity and
finding love. TG Grani. 18(5), 16

The black adolescent parert. SF Battle. 18(4), 28.

Designing child abuse prevention programs:
Current approaches and a proposal for the
prevention, reduction and iderntification of
sexual misuse. }f Krivacska. 18(5), 19-20.

Fermale sexual awarcness: Achieving sexual ful-
lllment. B McCarthy & E McCariby 18(5),16-17.

Helping women keep well: A guide 1o health
promotion and Hiness prevention for the
health professional. Rff Blum & WL Heinricks.
18(2), 28-29.

Hidden bedroom partners: Needs and motives
that destroy sexual pleasure. 7 Hajack & F
Garwood. 18(5), 18,

Homosexuality: A philosophical inquiry. M Kuse.,
18{1), 21-22.

How to put the love back into making love. /3
O'Comnor. 18(1), 24.

In search of Eve: Transsexual rites of passage. A
Bolin. 18(3), 20.

Male sexual awareness: lncreasing sexual
satisfaction, B McCartby. 18(5), 16-17.

Often invisible: Counseling gay & lesbian
youth. MS Schneider. 18(1), 22-23,

Pregnant too soon: Adoplion is an option.
JW Lindsay. 18(2), 28.

The real truth about women and AIDS. Dy,
HS Kaplan. 18(3), 28-29,

Sex and morality in the US. A Kiassen, ¢
Williams & E Levitt. 18(3), 14-16.

5ex work: Writings by women in the sex
industry, F Delacoste & P Alexander, eds.
18(<), 28-29.

Straight from the hearn: How to talk to your
teenagers about love and sex. < Cassell.
18(1), 21.

Women & AIDS. D Richardson. 18(3), 28-29,

Audiovisual Materials.
Revdlewed

AIDS: Everything you and your family need
te know.... but were afraid to ask. 18(3),
28-30.

Bebind the mask AIDS: ... It affects all of us.
1803, 19.

Finding our way: Men talk abowt thair saxu-
ality. 18(2), 25.

Seriorsly fresh. 18(3), 30.

Vida. 1803}, 30.

We bring a quilt. 18(2), 29.

Ribliograpibies
Child sexuinl abuse education, prevention,
and treatment, 18(6), 15-21.
Curvenit books on sexuality. 18(4), 18-21.
Sexcuality in middle and later kfe 18(5),12-13.
Talking with your child about sexuality and
otber tmportant issues. 18(1), 16-17.
Working with HIVVAIDS, 18(3), 23-27.

Now in paperback!

Sex by Prescription
THOMAS SZASZ

With a new Foreword by the
author

“Highly original, thoughtful,
and well-intended; it deals with
important topics—especially
with sexual competence and
incompetence, with sex ther-
apy, with transsexual surgery,
with sex education (for chil-
dren and for doctors), and with
scx and the state, . . . Szasz
gives them careful analysis and
comes up with many ideas that
are new and provocative.”—
Contemporary Psychology

224 pages, index Pzper $13.95

Syracuse University Press

«13;:5% 1600 Jamesville Avenue
S Syracuse, New York 13244-3160
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